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STATEMENT OF PURPOSE  

Rationale  
The District uses a Balanced Literacy approach to teach reading and writing.  A Balanced literacy program strikes a balance between both 
whole language and phonics. The strongest elements of each are incorporated into a literacy program that aims to guide students toward 
proficiency and lifelong love of reading. There are five different components of balanced literacy: The read aloud, guided reading, shared 
reading, independent reading and word study.  
  
High quality meaningful literature experiences are the mainstay of the reading program. Students read fiction and nonfiction materials that 
encompass all content areas. Instruction occurs in whole class, small group and individual settings. Teaching decisions are based on an 
understanding of how children learn and develop. The fifth grade program is infused with multi-sensory experiences which address the 
multiple learning styles, diverse backgrounds and developmental levels of all children.  
  
Fifth grade reading instruction is based on assessment information. The District uses the Fountas and Pinnell Benchmark Assessment 
System as its primary assessment tool. The Fountas & Pinnell Benchmark Assessment System (BAS) seamlessly links assessment to 
instruction along The Continuum of Literacy Learning. This comprehensive system for one-on-one assessment reliably and systematically 
matches students' instructional and independent reading abilities to guide reading instruction. In addition to the BAS, teachers utilize various 
formal and informal assessments to identify developmentally appropriate instruction and materials for students.  
  
The fifth grade program is designed to build a strong foundation for a lifetime of learning. Students participate in small group activities, 
which are tailored to meet the specific learning needs of each student.  Activities are designed to challenge students' thinking, to develop 
problem-solving skills, to foster independence and to promote critical and creative thinking.  
            
This curriculum has been designed and revised around the reading workshop model of instruction. The curriculum provides a student 
centered approach to instruction to ensure the needs of all students are met. Daily lessons provide students with focused explicit instruction 
of reading skills and strategies through whole group mini lessons, small group instruction, guided reading and independent work.   
  
Separately we assess students to gauge progress and inform instruction. Benchmark assessments for students in grades K 
through 5 are administered each trimester.  
 
Modifications and Adaptions:  For guidelines on how to modify and adapt curricula to best meet the needs of all students, instructional staff 
should refer to the following link – https://goo.gkl/an7Zab .  Instructional staff of students with Individualized Education Plans (IEPs) must 
adhere to the recommended modifications outlined in each individual plan. 

https://goo.gkl/an7Zab
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                                   THE LIVING CURRICULUM  
  
Curriculum guides are designed to be working documents. Teachers are encouraged to make notes in the margins. Written comments 
can serve as the basis for future revisions. In addition, the teachers and administrators are invited to discuss elements of the guides as 
implemented in the classroom and to work collaboratively to develop recommendations for curriculum reforms as needed.  

  
  
  

AFFIRMATIVE ACTION  
  
During the development of this course of study, particular attention was paid to material, which might discriminate on the basis of sex, 
race, religion, national origin, or creed. Every effort has been made to uphold both the letter and spirit of affirmative action mandates as 
applied to the content, the texts and the instruction inherent in this course.  
  

MODIFICATIONS AND ADAPTATIONS  
  
For guidelines on how to modify and adapt curricula to best meet the needs of all students, instructional staff should refer to the 
Curriculum Modifications and Adaptations included as an Appendix in this curriculum.  Instructional staff of students with 
Individualized Education Plans (IEPs) must adhere to the recommended modifications outlined in each individual plan.   
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GENERAL GOALS   
  
  
  
The goals of the fifth-grade program are based on New Jersey Student Learning Standards for English Language Arts. The goals are 
designed to develop an understanding of:  
    

● Phonics  
● Vocabulary  
● Fluency  
● Comprehension  
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Grading Procedures  
  

Marking System  

Academic Achievement  
4 - Exceeds Standards - Consistently grasps, applies and extends key concepts, processes and skills 3 
- Meeting Standards - Grasps and applies key concepts, processes and skills.  
2 - Approaching Standards - Beginning to grasp and apply key concepts, processes and skills. 
1 - Needs Support - Not grasping key concepts, processes and essential questions. N/A - Not 
assessed at this time.  

Individual Development - Work and Study Habits C 
- Consistently  
U -  Usually S - 
Sometimes I - 
Infrequently  
  
    

Parent - Teacher communication is encouraged.  If you have a specific question about the progress of your child, please call to ask 
to have a teacher return your call.    
It is imperative that parents understand the grading and attendance policies as approved by the Board of Education.  The complete  

policies are printed in the student handbook.  Parents should familiarize themselves with these policies.  For future clarification, call you 
school.    
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EVALUATION / ASSESSMENT  
  

Summative Assessments – are assessments, which are administered at the end of each main topic or unit to assess the 
student’s mastery of the proficiencies and content.  These assessments can include, but are not limited to, tests, essays, and 
presentations  
  
Formative Assessments – are assessments, which are meant to be building blocks leading toward the mastery of the 
proficiencies.  These assessments can include, but are not limited to debating, open-ended responses, quizzes, application of 
technology in multimedia presentations, and student questioning and responding to teacher feedback and guidance.  These 
assessments can be ongoing and will likely require student reflection and revision in order to achieve mastery.  
  

  

COURSE PROFICIENCIES  
 Course: 5RE                     Title:  Grade Five Reading  

  
In accordance with district policy as mandated by the New Jersey Administrative Code and the New Jersey Student Learning Standards 
for English Language Arts, the following anchor standards are proficiencies required for the successful completion of the above-named 
course.  
  

The student will:  

I. Literature and Informational Text Key 
Ideas and Details  

1. Read closely to determine what the text says explicitly and to make logical inferences and relevant connections 

from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text.  

2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting 

details and ideas.  

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.  
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     Craft and Structure  

1. Interpret words and phrases as they are used in a text, including determining technical, connotative, and 

figurative meanings, and analyze how specific word choices shape meaning or tone.  

2. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text 

(e.g., a section, chapter, scene, or stanza) relate to each other and the whole.  

3. Assess how point of view or purpose shapes the content and style of a text.  
      
  

Integration of Knowledge and Ideas  

1. Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as 

well as in words.  

2. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as 

well as the relevance and sufficiency of the evidence.  

3. Analyze and reflect on how two or more texts address similar themes or topics in order to build knowledge or 

to compare the approaches the authors take.  

4. Read and comprehend complex literary and informational texts independently and proficiently with 

scaffolding as needed.  

II. Reading Foundational Skills  

Phonics and Word Recognition  
Know and apply grade-level phonics and word analysis skills in decoding and encoding words.  
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A. Use combined knowledge of all letter-sound correspondences, syllabication patterns, and morphology (e.g., roots and 

affixes) to read accurately unfamiliar multisyllabic words in context and out of context.   

Fluency  

1. Read with sufficient accuracy and fluency to support comprehension.  

A. Read grade-level text with purpose and understanding.  
B. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression.  
C. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.  

III. Speaking and Listening  

Comprehension and Collaboration  
1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, 

building on others’ ideas and expressing their own clearly and persuasively.  
2. Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, 

and orally.   
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.  

Presentation of Knowledge and Ideas  
1. Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and 

the organization, development, and style are appropriate to task, purpose, and audience.  
2. Make strategic use of digital media and visual displays of data to express information and enhance 

understanding of presentations.  
3. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English 

when indicated or appropriate.  
  

 IV.  Language  
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Conventions of Standard English  

1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking 2. 
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when 
writing  
  

  
Knowledge of Language  

1. Apply knowledge of language to understand how language functions in different contexts, to make effective 
choices for meaning or style, and to comprehend more fully when reading or listening.  

  
  

Vocabulary Acquisition and Use  
2. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context 

clues, analyzing meaningful word parts, and consulting general and specialized reference materials, as 
appropriate.  

3. Demonstrate understanding of word relationships and nuances in word meanings.  
4. Acquire and use accurately a range of general academic and domain-specific words and phrases sufficient for 

reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence 
in gathering vocabulary knowledge when encountering an unknown term important to comprehension or 
expression.  
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Suggested Pacing of Reading Units  

Sept. - Oct  I.   Interpretation Book Clubs: Analyzing Themes (Book 1)  

Oct. - Nov.  II.  Tackling Complexity: Moving Up Levels of Nonfiction (Book 2)  

Nov.- Dec  III.   Argument and Advocacy: Researching Debatable Issues (Book 3)  

Jan. - Feb.  lV.    Reading Like a Fan (If …Then Book)  

March  V.    Test Prep  

April – May  VI.   Learning Through Reading (If…Then Book)  

May - June  VII.  Fantasy Book Clubs: The Magic of Themes and Symbols  (Book 4)  

Launching Reading Workshop  
For additional information regarding the Reading Workshop, please refer to A Guide to the Reading Workshop: Intermediate 
Grades.  
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Launching Reading Workshop is a crucial time of year. This is where you will create an environment of independent, confident and 

respectful readers. This is a time when students are learning routines as well as discovering what it means to be a reader. The 

following chapters contain helpful information for launching:   

Chapter 4: The Big Picture of a Reading Workshop...page 27  

Chapter 5: The Architecture (and the Principles) that Inform Mini-lessons…Page 35  

Chapter 6: Management Systems...page 48  

 **Read-aloud and shared reading are a key component to a balanced literacy approach that should be done daily outside 
of Reading Workshop. A Guide to the Reading Workshop pp. 113 -124 includes guidance to help teachers use read-aloud 
and shared reading to immerse children in rich, complex texts and to teach the skills of proficient reading.   
  
  
  

 I.  INTERPRETATION BOOK CLUBS:  ANALYZING THEMES  
    Unit I:  Interpretation Book Clubs: Analyzing Themes  
  

Essential Question(s):  a) How do readers develop a point of view/interpretation about the text and include supporting evidence 
and reasoning to support it?  
b) How do readers determine themes of a text?  
c) How do readers compare and contrast text themes, author’s craft, characters, and plot?  

Enduring  
Understanding(s):  

a) Readers read differently when they know they will write about the text. They pay attention to details they 
may have missed if reading without a specific purpose.  
b) Readers develop new interpretations by discussing their texts in depth with the book clubs. They put ideas 
together and build larger ideas about texts.  
c) Readers must read through different lenses to determine themes. They understand that themes are 
universal and can be applied across multiple texts.  
  
  

Bend I:  Writing about Reading with Voice and Investment  

Bend II:  Raising the Level of Writing and Talking about Literature  

Bend III:  Thematic Text Sets: Turning Texts Inside Out  
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Note:  

This Unit starts by having students write about their reading in a very general way. The idea is to see what they write when not really 

given a specific area to write about. Many students may simply summarize the text at first. As the unit progresses, it gives students focus 

areas to improve their level of writing.   

  
  

  
  
BEND I:  WRITING ABOUT READING WITH VOICE AND ASSESSMENT   

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ ASSESSMENT  TEACHER NOTES  

The student will be able to:    Students will:      
Understand that they need to work 
towards reading in order to improve.   
  
Teaching point (s)  
  
Readers can have a major reading growth 
spurt, but it is coupled with setting and 
attaining specific goals.  
  

W.5.1,  
W.5.2,  
W.5.3,  
W.5.10,  

RL.5.10,  
RI.5.10, 
RF.5.4   

SL.5.1, 
SL.5.6   

L.5.1, L.5.2,  
L.5.3   

Connection: The unit will launch by 
students understanding that they are 
in charge of their reading.   
  
Teaching: Explain that we all need to 
work on our reading practices even if 
we’re good readers. Reading in fifth 
grade is different than reading in 
first.   
  
Active Engagement: Encourage 
students to write goals in their 
reading notebooks.  
  
Link: Remind students of their own 
accountability before sending them 
off to read.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

II.  Book 1: Session 1 (pp. 4-12)  
  
- Getting Ready p. 4  
  
- Digital Resources  
www.heinemann.com  
 (see p. xiv to access digital 
resources)  
- Anchor Chart Notes  

  

  

http://www.heinemann.com/
http://www.heinemann.com/
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Conferring and Small Group Work:  
Notice readers’ efforts and 
engagement. Confer with readers to 
see if they are matched with their 
books. Continue F & P assessment as 
necessary.  
  
Share: Create a list of ideas to make 
this year’s reading workshop the 
best it can be.  
  
  

  

  
  
  
  
BEND I:  WRITING ABOUT READING WITH VOICE AND ASSESSMENT   

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ ASSESSMENT  TEACHER NOTES  

The student will be able to:    Students will:      
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Establish some qualities of good writing 
about a text.  
  
Teaching point (s)  
  
Readers are able to answer the question: 
“What are some qualities of strong writing 
about reading?”  

RL.5.2,  
RL.5.10,  
RI.5.2,  
RI.5.10,  
RF.5.3, 
RF.5.4   

W.5.1,  
W.5.2,  
W.5.4,  
W.5.9,  
W.5.10   

SL.5.1, SL.5.2   

L.5.1,L.5.2,  

Connection: Discuss the importance of 
the quality of reading.  
  
Teaching:  Read and discuss an 
excerpt from Home of the Brave, the 
mentor text. Partners will talk about 
what a great journal entry about this 
text would be. They also discuss what 
a poor entry would look like.  
  
Active Engagement:  Guide students 
through a gallery walk of exemplar 
writing. This silent exercise helps 
students focus on the traits of good 
writing about a text.  
  
Link: Share that students will be 
writing about their reading today. 
Explain that they should keep the 
exemplars in mind.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  

II. Book One: Session 2 (pp. 1324 
)  
  
- Getting Ready p.13  
  
-After this session, prepare for A 
Day of Assessment. See p. 25 for 
more information.  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  
- Use F & P for assessment  

BEND I:  WRITING ABOUT READING WITH VOICE AND ASSESSMENT    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
 EVALUATION/ 

ASSESSMENT  
TEACHER 

NOTES  

The student will be able to:    Students will:       

 L.5.3   

  

  

  
Conferring and Small Group Work: 
Check on readers’ volume and pace 
of reading by stopping them and 
having them count the pages they 
read. Continue F & P assessment as 
necessary.  
  
Share: In their notebooks, students 
will capture their thinking. Explain 
that they should keep the exemplars 
in mind.  
  

   

  

http://www.heinemann.com/
http://www.heinemann.com/
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BEND I:  WRITING ABOUT READING WITH VOICE AND ASSESSMENT   

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Read differently knowing they will 
have to reflect and write about the 
text.  
  
Teaching point (s)  
  
When you write about what you read, you 
pay attention to details and have an extra 
alertness.  

RL.5.1, 
RL.5.2,  
RL.5.3,  
RL.5.4,  
RL.5.5,  
RL.5.7,  
RL.5.10   

W.5.1,  
W.5.2,  

Connection: Students reflect on 
their writing from yesterday. Focus 
on the point that when you know 
you will write about what you’re 
reading, you read differently.  
  
Teaching:  When we write about 
what we read, we read with more 
focus and pay attention to more 
details.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  

II. Book One: Session 3 (pp. 2636 
)  
  
- Getting Ready p.26  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

BEND I:  WRITING ABOUT READING WITH VOICE AND ASSESSMENT  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/
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 W. 5.4,  

W.5.9.a,  
W.5.10   

SL.5.1,  
SL.5.2, 
SL.5.4   

L.5.1, L.5.2,  
L.5.3   

  

  

Active Engagement:  Read an 
excerpt from Home of the Brave, the 
mentor text. Students will focus on 
the details in the reading and then 
write what they found meaningful in 
the text.  
  
Link: Read another excerpt from 
Home of the Brave. Encourage 
students to reread their writing from 
the previous day so they can build on 
it.  
Conferring and Small Group Work: 
Share some things students can write 
about and think about when they are 
reading. This can include characters, 
plot, setting, figurative language, etc.   
  
Share: Students will contemplate the 
most important ideas they’ve had 
while reading. They will write and 
try to connect their many thoughts 
into a cohesive response.  
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BEND I:  WRITING ABOUT READING WITH VOICE AND ASSESSMENT   

PROFICIENCY / OBJECTIVE 
Link to Previous  

STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Focus on one idea about the text and 
provide text evidence that supports 
that idea.  
  
Teaching point (s)  
  
Readers can reread sections of text closely 
to find insights related to the idea they 
are developing.  
  
Readers understand that an idea is not 
necessarily the plot, but something they 
inferred or concluded about the plot. 
Readers will often want to summarize the 
text. This lesson pushes them to generate 
new ideas.  

RL.5.1, 
RL.5.2,  
RL.5.3,  
RL.5.4, 
RL.5.5,  
RL.5.10   

W.5.1,  
W.5.2,  
W. 5.4,  
W.5.9.a,  
W.5.10   

SL.5.1,  
SL.5.2, 
SL.5.4   

L.5.1, L.5.2,  
L.5.3, L.5.6   

  

  

  

Connection: Students will look at 
their writing and identify places 
where they grew new ideas about 
the text.  
  
Teaching:  After discussing a part of 
the mentor text, groups focus on one 
idea (Kek being torn about his old 
and new life) and find evidence in 
the text that supports that idea.  
  
Active Engagement:  Read aloud a 
passage and focus on the idea of Kek 
being torn about his life. Hold a class 
discussion about how looking 
through the lens of one idea helped 
us understand the text more deeply.  
  
Link: Get students to focus on their 
important idea and flag areas of the 
text that support it. You may want to 
show student the higher level 
thought prompts before having them  
write during this session (see 
“Share” on p. 44).  
  
Conferring and Small Group Work: 
In small groups, practice the idea of 
finding text evidence about 
important ideas of the text.  
  
Share: Show higher level thought 
prompts and have students find 
where they used these in their 
writing. Encourage students to use 
these prompts to cite text evidence.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

II. Book One: Session 4  (pp. 37- 
45)  
  
- Getting Ready p.37  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

http://www.heinemann.com/
http://www.heinemann.com/
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BEND I:  WRITING ABOUT READING WITH VOICE AND ASSESSMENT  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Identify the narrator of a text and try 
to see the text from different 
perspectives.  
  
Teaching point (s)  
  
Students should read while keeping the 
characters’ perspectives in mind. Students 
should always consider what the text 
might be like if told by a different 
character.  

RL.5.1,  
RL.5.2,  
RL.5.3,  
RL.5.4,  
RL.5.5,  
RL.5.6   

W.5.1,  
W.5.2,  
W. 5.4,  
W.5.9.a,  
W.5.10   

SL.5.1   

L.5.1, L.5.2,  
L.5.3, L.5.5   

  

Connection: Tell a story that can be 
told from two perspectives. Explore 
both points of view.  
  
Teaching:  Look at the model text 
Home of the Brave and discuss how 
the initial scene of the story would 
be different if told from Dave’s point 
of view.  
  
Active Engagement:  Have students 
figure out who is narrating their text.   
  
Link: As students read, they should 
focus on who the narrator is and 
think about what other points of 
view the story could be told. Point 
out that they should use text 
evidence when writing about 
perspectives.  
  
Conferring and Small Group Work: 
Continue to focus on defining who 
the narrator is and identify other 
characters’ points of view.  
  
Share: The words perspective and 
point of view are often used 
interchangeably even though they 
have slightly different meanings. 
Begin a word bank where students 
can see words that have the same 
shades of meaning.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

II. Book One: Session 5 (pp. 46- 
49)  
  
- Getting Ready: Think of a 
story that is interesting and can be 
told from two different points of 
view.   
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  
  

  

http://www.heinemann.com/
http://www.heinemann.com/
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BEND I:  WRITING ABOUT READING WITH VOICE AND ASSESSMENT  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Understand that analytical thinking 
can yield new insights.  
  
Teaching point (s)  
  
In order to think analytically, you need to 
divide the text into parts, rank, and 
compare. This will help find new insights.  

RL.5.1, 
RL.5.2,  
RL.5.3,  
RL.5.4,  
RL.5.5, 
RL.5.6,  
RL.5.7,  
RL.5.10   

W.5.1,  
W.5.2,  
W. 5.4,  
W.5.9.a,  
W.5.10   

SL.5.1, 
SL.5.4   

L.5.1, L.5.2,  
L.5.3   

  

Connection: Ask students to write 
about how Reading Workshop is 
designed.  
  
Teaching:  Use the concept of 
Reading Workshop to understand 
analytical thinking. Encourage 
students to think about Reading 
Workshop in different parts, decide 
which parts are helpful, and how it’s 
different than previous reading 
classes.   
Active Engagement:  Students think 
about the mentor text analytically. 
Show students the chart “Questions 
That Can Help You Think  
Analytically”. Explain that they can 
divide the text into parts, rank, and 
compare in order to heighten their 
level of thinking.  
  
Link: Have students choose one way 
they will think analytically during 
independent reading.   
  
Conferring and Small Group Work: 
Continue to work on analytical 
thinking while reading texts. Give 
struggling readers some more 
concrete ideas to think about such as 
cause/effect.   
  
Share: Students do a gallery walk to 
look at other examples of analytical 
writing.   
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

II. Book One: Session 6 (pp. 50- 
58)  
  
-Getting Ready p. 50  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

BEND I:  WRITING ABOUT READING WITH VOICE AND ASSESSMENT   

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Revise their writing about reading.  
  
Teaching point (s)  
  
Revision is crucial to improving the 
quality of writing.  
  
  

RL.5.1, 
RL.5.2,  
RL.5.3,  
RL.5.4,  
RL.5.5, 
RL.5.6,  
RL.5.10   

W.5.1,  
W.5.2,  
W.5.4,  
W. 5.5,  
W.5.9.a,  
W.5.10   

SL.5.1, 
SL5.4   

L.5.1, L.5.2,  
L.5.3, L.5.6   

  

Connection: Have students go back 
and look at the first reading response 
they did. They should compare it to 
their most recent writing.  
  
Teaching:  Give out exemplar 
writing and students will flag what 
parts of the writing they could try.  
  
Active Engagement:  Discuss what 
the writer did that made it a high 
level response.  
  
Link: Encourage students to find a 
response they could go back and 
revise. Then, have them read and 
revise the response they chose.  
  
Conferring and Small Group Work: 
Give several examples of how the 
reader can increase the level of their 
writing. Some of these ideas are 
adding text evidence, adding more 
insights, and adding more analytical 
parts.  
  
Share: Partners share revisions and 
discuss the changes they made to 
improve their level of writing.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

II. Book One: Session 7 (pp. 59- 
66)  
  
-Getting Ready p. 59  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  
- Project read lessons  

  
  
  

 

BEND II:  Raising the Level of Writing and Talking about Literature  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  
  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Read interpretively by looking for 
significant details in a text.  
  
Teaching point (s)  
  
When readers sharpen their reading and  
thinking skills, they make more 
significance of details in a text.   
  
Readers must notice details and make 
something of their observations.  

RL.5.1, 
RL.5.2,  
RL.5.3,  
RL.5.5   

W.5.1,  
W.5.2,  
W.5.3,  
W.5.4,  
W.5.5,  
W.5.9.a,  
W.5.10   

SL.5.1   

L.5.1, L.5.2,  
L.5.3, L.5.6   

  

  

Connection: Remind students of the 
growth they’ve made while reading 
and writing in the last bend. Describe 
a story where you were taught to 
look at things through a different 
lens.  
  
Teaching:  Describe what it means  
to read interpretively. Tell a story 
about how sometimes we pay 
attention to small details while other 
times we don’t.  
  
Active Engagement:  Read an 
excerpt from the mentor text and 
have students discuss their 
interpretations with partners.  
  
Link: Be sure student are set up in 
book clubs. They must choose a 
stopping point for the group and 
read interpretively.  
  
Conferring and Small Group Work: 
Encourage students to really pay 
attention to the beginning section of 
a book because it often has so many 
details. Reading closely can help to 
read interpretively.  
Share: Students will create a club 
constitution, club name, and discuss 
how they will write about reading.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

II. Book One: Session 8  (pp. 
6878 )  
  
-Getting Ready p. 68  
  
-Begin formal Book Clubs during  
(or before) this session  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  
- Project read lessons  

BEND II:  Raising the Level of Writing and Talking about Literature  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Determine themes within a text.  
  
Teaching point (s)  
  
Finding themes can start by thinking 
about the characters in a text. Looking 
closely at problems and solutions can help 
generate themes within a text.  

RL.5.1, 
RL.5.2, 
RL.5.3,  
RL.5.4,  
RL.5.5,  
RL.5.10   

W.5.1,  
W.5.2,  
W.5.3,  
W. 5.4,  
W.5.9.a,  
W.5.10   

SL.5.1,  
SL.5.2,  
SL.5.4,  
SL.5.6   

L.5.1, L.5.2,  
L.5.3, L.5.6   

  

  

Connection: Use the character chart to 
discuss what students know about 
studying characters.  
  
Teaching:  Discuss the character Kek 
from the mentor text and discuss the 
problems he faced so far.  
Active Engagement:  Focus students’ 
attention on how the character learned 
from his problems. Generate some 
themes that are introduced in the text. 
Remind students that the theme is not 
the main idea, but a universal idea that 
can be used across multiple texts.   
  
Link: Send students off to read by having 
them reread what they’ve written so far 
about this text. Also, have them focus 
specifically on characters and what the 
author is doing to develop the 
problems/solutions.  
  
Conferring and Small Group Work: 
Encourage students to focus on more 
than one character trait. Mention that 
they should look for ways the character 
handles different situations.  
Share: Students share their thoughts 
about the reading with their book clubs. 
They should write down some themes 
that they see evidence of in the text.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  

II. Book One: Session 9  (pp. 
7987 )  
  
-Getting Ready p. 79  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  
 

BEND II:  Raising the Level of Writing and Talking about Literature  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  
  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Read closely using what their book 
clubs have discussed.  
  
Teaching point (s)  
  
Reading with others changes you because 
it allows you view the text through the 
eyes of others.   
  
Readers who talk about the text often 
notice more detail and have better 
interpretations of the text.  

RL.5.1,  
RL.5.2,  
RL.5.3, 
RL.5.5,  
RL.5.6   

W.5.1,  
W.5.2,  
W.5.3,  
W. 5.4,  
W.5.9.a,  
W.5.10   

SL.5.1,  
SL.5.2,  
SL.5.4   

L.5.1, L.5.2,  
L.5.3   

  

  

Connection: Discuss with students 
that it’s important to experience 
books with others just as we 
experience other fun activities with 
our families and friends.   
  
Teaching:  Describe a time you saw 
something differently than someone 
else. Note that others’ viewpoints can 
enrich your thinking about a text or 
subject.   
  
Active Engagement:  Show the 
video clip and ask students to discuss 
how the students learned from each 
other.   
  
Link: Encourage students to truly 
listen to their club members. 
Encourage them to learn something 
new and deepen their 
interpretations.  
  
Conferring and Small Group Work: 
Look for the perspectives that 
students bring to their club.  
Encourage them to bring up certain 
thoughts or points when they confer 
with the group.  
  
Share: Allow students to discuss 
their thoughts. Have them focus on 
one idea and develop that idea before 
moving on to something else.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

II. Book One: Session 10 (pp.  
88-96)  
  
-Getting Ready p. 88  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  

 

BEND II:  Raising the Level of Writing and Talking about Literature  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Put ideas together to generate larger 
theories and interpretations.  
  
Teaching point (s)  
  
Readers should think, “Could there be a 
larger truth here?”  
  
Readers can link ideas together find 
larger themes within a text.  
  
  

RL.5.1,  
RL.5.2,  
RL.5.3,  
RL.5.4,  
RL.5.5,  
RL.5.10   

W.5.1,  
W.5.2,  
W.5.3,  
W. 5.4,  
W.5.9.a,  
W.5.10   

SL.5.1,  
SL.5.4,  
SL.5.6   

L.5.1, L.5.2,  
L.5.3, L.5.4,  
L.5.6   

  

Connection: Using their writing 
from Homework, students will take 
turns reading about the most 
important idea of their book. They 
will use post its to capture these 
ideas.  
  
Teaching:  Model using Sam’s 
writing about Wringer (photocopy 
from online resources). Discuss how 
the small ideas can all be synthesized 
into a larger idea.  
  
Active Engagement:  Have students 
try to look at their book club post its 
in a different way. Have them look 
for connections within the ideas.  
  
Link: Using the Anchor Chart, discuss 
how ideas can be connected to form 
bigger theories.  
  
Conferring and Small Group Work: 
Use thought prompts to engage 
students in developing theories.  
  
Share: After clubs have time to 
discuss their reading and thoughts, 
focus on how to build and connect 
ideas. They should not have only 
scattered ideas, but a cohesive 
idea/theme they can build on.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

II. Book One: Session 11  (pp.  
97-106)  
  
-Getting Ready p. 97  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  
  

 

BEND II:  Raising the Level of Writing and Talking about Literature  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      



Link to Previous  
  

Deepen their theories about the text.  
  
Teaching point (s)  
  
Readers should use their interpretations 
as a lens while reading. They’ll see how the 
new reading either fits with or goes 
against their interpretations.  

RL.5.1,  
RL.5.2,  
RL.5.3,  
RL.5.4,  
RL.5.5,  
RL.5.10   

W.5.1,  
W.5.2,  
W.5.3,  
W.5.4,  
W.5.9.a   

SL.5.1,  
SL.5.2, 
SL.5.4   

L.5.1, L.5.2,  
L.5.3, L.5.6   

  

Connection: Find some students’ 
work that illustrates great ideas and 
theories about texts. Share a few 
examples with the class.  
  
Teaching:  Discuss how our minds 
must be flexible when we’re reading. 
We take interpretations and develop 
them into theories. We can read the 
text through the lens of these 
theories. Read aloud a section of 
Home of the Brave and focus on the 
idea of hope. Allow students to see 
how your interpretation changes as 
you read.  
  
Active Engagement:  By reading on 
in the mentor text, students try to 
look through one lens and see how 
their ideas develop.  
   
Link: Describe the work today as 
important to developing theories 
about the text. Have students read 
and continue their interpretations by 
connecting their ideas.  
  
Conferring and Small Group Work: 
Guide students to think not only 
about characters, but also their book 
as a whole.  
  
Share: Using construction paper, 
have students connect their ideas. 
Discuss how many theories can 
support one larger theme in their 
texts.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

II. Book One: Session 12  (pp.  
107-117)  
  
-Getting Ready p. 107  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  
  
BEND II:  Raising the Level of Writing and Talking about Literature  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Debate viewpoints on a provocative 
question about the text.  
  
Teaching point (s)  
  
Readers often have different viewpoints 
on provocative questions related to the 
text.  
  
Readers should provide evidence from the 
text that supports their viewpoint.  
  

RL.5.1, 
RL.5.2,  
RL.5.3,  
RL.5.4, 
RL.5.5,  
RL.5.10   

W.5.1,  
W.5.2,  
W.5.3,  
W.5.4,  
W.5.9.a   

SL.5.1,  
SL.5.2,  
SL.5.4   

L.5.1, L.5.2,  
L.5.3, L.5.6   

  

  

Connection: Describe a situation 
where two students had to debate an 
idea. Describe how evidence is 
important to defending one side of a 
debate.  
  
Teaching:  Use the mentor text to 
show what types of ideas are 
debatable. Choose one debatable 
idea and model how to defend the 
idea from one side using evidence 
from the text.   
  
Active Engagement:  Encourage 
students to work together to show 
evidence of opposing ideas to what 
you’ve modeled. Provide students 
with copied pages of the text. This 
allows them to pull direct evidence 
for their side of the debate. Link: 
Have students generate a debatable 
idea about their text. Once they’ve 
chosen one idea, they can read and 
keep the debate in mind. Conferring 
and Small Group Work: Work on 
many facets of debate such as 
effective debate questions, finding 
evidence, and seeing both sides of the 
debate.  
Share: Students will debate the ideas 
they generated earlier using a Debate 
Protocol. Students will present their 
ideas in an organized fashion.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

II. Book One: Session 13 (pp.  
118-128)  
  
-Getting Ready p. 118  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  

 

BEND II:  Raising the Level of Writing and Talking about Literature  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      



Link to Previous  
  
  

Describe what effective book clubs look 
and sound like.  
  
Teaching point (s)  
  
Readers can explore what makes an 
effective book club by watching other 
groups’ discussions.  
  
  

RL.5.1,  
RL.5.2, 
RL.5.3,  
RL.5.4,  
RL.5.5,  
RL.5.6   

W.5.1,  
W.5.2,  
W.5.3,  
W.5.4,  
W.5.9.a   

SL.5.1,  
SL.5.4, 
SL.5.6   

L.5.1, L.5.2,  
L.5.3, L.5.6   

  

Connection: Engage students in a 
discussion about why self-reflection 
is important. Explain that their 
future jobs may require them to 
work as teams to solve problems.   
  
Teaching/Active Engagement:  
Using guiding questions about what 
makes effective book clubs, show the 
model video of students engaged in a 
discussion. Ensure that students 
have specific pieces to look for in the 
video. Write what students observed 
on chart paper.  
  
Link: Allow students some time to 
get their thoughts together in order 
to have a productive discussion with 
their club. Students can meet within 
their clubs and discuss before 
reading today, so they can practice 
what they saw in the model video.  
  
Conferring and Small Group Work: 
Encourage students to set goals 
within their clubs to elevate their 
level of discussions. Join book club 
discussions as a way to provide 
thought provoking ideas.  
  
Share: Show students the Narrative 
Reading Learning Progression. Allow 
them to evaluate themselves.  
Students should be able to see which 
level they are currently performing.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

II. Book One: Session 14  (pp.  
129-138)  
  
-Getting Ready p. 129  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

 

BEND III:  Thematic Text Sets: Turning Texts Inside Out  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Compare and Contrast themes in texts.  
  
Teaching point (s)  
  
Reader may notice the same theme within 
two texts. Guide readers to think about 
how the authors develop those themes.  
  
  
  
  
  
  

RL.5.1, 
RL.5.2,  
RL.5.3, 
RL.5.4,  
RL.5.5,  
RL.5.9   

W.5.1,  
W.5.2,  
W.5.3,  
W.5.4,  
W.5.9.a   

SL.5.1,  
SL.5.3,  
SL.5.4, 
SL.5.6   

L.5.1, L.5.2,  
L.5.3, L.5.6  

9.2  

   

  

Connection: Using sentence strips, 
have students generate one theme of 
their book club books. Explain that 
themes are universal. Note that we 
can compare and contrast many 
aspects of themes.  
Teaching:  Use the story Fly Away 
Home to compare and contrast 
themes of the mentor text. Allow 
students to generate many ideas 
about how the stories connect. 
Active Engagement:  Within their 
book club groups, have students 
think about how the author develops 
the themes differently in Fly Away 
Home and the other mentor text. 
Link: Allow students to read several 
texts today (that you chose) and 
make comparisons about the themes. 
Ensure students are comparing and 
contrasting how the author 
approaches themes.  
Conferring and Small Group Work: 
Guide students to thinking about 
both large details about the text and 
small details about the text. This will 
allow them to give multiple pieces of 
evidence about their theme 
discussions.  
Share: Use thought prompts to 
engage students in a discussion 
about similarities and differences in 
their texts. Students will present  
their ideas by stating a claim and 
providing evidence to support it.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

II. Book One: Session 15  (pp.  
140-150)  
  
-Getting Ready p. 140  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  
  
BEND III:  Thematic Text Sets: Turning Texts Inside Out    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Compare and Contrast themes in texts.  
  
Teaching point (s)  
  
Readers may notice the same theme 
within two texts. Guide readers to think 
about how the authors develop those 
themes.  
  
  

RL.5.1, 
RL.5.2,  
RL.5.3,  
RL.5.5,  
RL.5.9   

W.5.1,  
W.5.2,  
W.5.3,  
W.5.4,  
W.5.9.a   

SL.5.1,  
SL.5.2,  
SL.5.4   

L.5.1, L.5.2,  
L.5.3, L.5.6   

  

  

Lesson: Review the work you did 
with theme yesterday. Prompt 
students for deeper discussions 
about their book club books.   
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

II. Book One: Session 16  (pp.  
151-154)  
  
Session 16 is a continuation of 
Session 15.  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  
  
  
  
  
  
  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  
  
  
BEND III:  Thematic Text Sets: Turning Texts Inside Out    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Develop more complex themes.  
  
Teaching point (s)  
  
Readers can think about how different 
characters connect to the theme.  
  
Readers can generate a more complex 
theme by adding characters’ perspectives.  
  
  

RL.5.1, 
RL.5.2,  
RL.5.3,  
RL.5.6,  
RL.5.9,  
RL.5.10   

W.5.1,  
W.5.2,  
W.5.3,  
W.5.4,  
W.5.9.a   

SL.5.1,  
SL.5.2, 
SL.5.4   

L.5.1, L.5.2,  
L.5.3, L.5.6   

  

Connection: After telling a story 
about how two things can connect, 
tell students that they will focus on 
connecting characters to themes.  
  
Teaching/Active Engagement:  
Using the mentor text, guide 
students to connect characters to the 
theme. Discuss whether characters 
are very close to the theme or far 
from it.  
  
Link: Encourage students to think 
about the characters in their books. 
Students should consider how close 
the characters are to the theme.  
  
Conferring and Small Group Work: 
Challenge students to think about 
characters that go against the theme. 
Ask students why they think they 
author involved that character even if 
they go against the theme. What 
purpose does the character serve?  
  
Share: Discuss how to add 
character’s perspectives to the 
theme. This adds new words and 
ideas to the theme.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

II. Book One: Session 17  (pp.  
155-164)  
  
-Getting Ready p. 155  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  
 

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  
  
BEND III:  Thematic Text Sets: Turning Texts Inside Out  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      



Link to Previous  
  

Understand that authors make so 
many choices when writing a text. The 
choices they make are important.  
  
Teaching point (s)  
  
Readers can develop new insights about 
their text by thinking about the author’s 
choices.   
  
Readers can also have fun thinking about 
what the author didn’t write. It helps 
them understand the author’s choices a 
bit more.  
  
  

RL.5.1, 
RL.5.2,  
RL.5.3,  
RL.5.4,  
RL.5.5,  
RL.5.6,  
RL.5.7,  
RL.5.9   

W.5.1,  
W.5.2,  
W.5.3,  
W.5.4,  
W.5.9.a   

SL.5.1,  
SL.5.4   

L.5.1, L.5.2,  
L.5.3, L.5.4,  
L.5.6   

  

Connection: Play a quick game of 20 
questions with students. The 
purpose is to get students thinking 
about what is the answer and what is 
not the answer. Discuss how readers 
can think about texts and they choice 
the author made and didn’t make.  
  
Teaching:  Using the mentor text, 
model how to look deeply within the 
text to see the choices the author 
made. Look closely at setting, mood, 
titles, and main ideas.  
  
Active Engagement:  Encourage 
students to look within their book 
club texts to find choices the author 
made and didn’t make. Have 
students share their ideas.   
  
Link: Discuss that an author could 
have many so many choices, but they 
didn’t. Encourage students to read 
and think about why the author 
made certain choices.   
  
Conferring and Small Group Work: 
Slow readers down during this 
session. Be sure they are taking the 
time to pause and think about the 
author’s choices.  
  
Share: Using the Narrative Reading 
Learning Progression, have students 
create new goals to lift their level of 
thinking about texts.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

II. Book One: Session 18  (pp.  
129-138)  
  
-Getting Ready p. 129  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

 

BEND III:  Thematic Text Sets: Turning Texts Inside Out  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  
  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Describe author’s craft.  
  
Teaching point (s)  
  
Readers can use known writing 
techniques to understand why an author 
made specific choices.  
  
Readers can discuss what authors are 
trying to achieve.  
  
  

RL.5.1, 
RL.5.2,  
RL.5.3,  
RL.5.4,  
RL.5.5,  
RL.5.6,  
RL.5.9   

W.5.1,  
W.5.2,  
W.5.3,  
W.5.4,  
W.5.9.a  

SL.5.1   

L.5.1, L.5.2,  
L.5.3, L.5.4,  
L.5.5, L.5.6   

  

Connection: Launch the lesson by 
asking students what their text is 
really about. Discuss that authors 
also must ask this questions while 
writing in order to make it clear to 
the reader.  
Teaching:  Using the Narrative 
Writers charts, discuss the language 
of authors. Connect the Goals chart 
with the Techniques chart in order to 
explain some vocabulary that 
students aren’t familiar with.  
  
Active Engagement:  Read a 
selection from the mentor text and 
discuss what goals the author may 
have as a writer. Be sure students 
are giving evidence of their ideas 
about the author’s goals.  
  
Link: Send students off the read 
thinking about author’s craft. What 
choices did the author make? Why? 
Ensure students have the charts as a 
reference.  
Conferring and Small Group Work: 
Check in on students’ knowledge of 
the new vocabulary introduced with 
today’s charts. Give students 
multiple examples of author’s goals 
and techniques.  
Share: Use sentence starters to allow 
students to think and talk about 
comparing the author’s craft of 
different texts.   

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

II. Book One: Session 19  (pp.  
176-186)  
  
-Getting Ready p. 176  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  

  

BEND III:  Thematic Text Sets: Turning Texts Inside Out    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  



Link to Previous  
  
  

The student will be able to:    Students will:      
Understand the power of literary 
thinking.  
  
Teaching point (s)  
  
Readers share what they’ve learned over 
the course of the unit.  
  
  

RL.5.1,  
RL.5.2,  
RL.5.3,  
RL.5.4,  
RL.5.5,  
RL.5.6   

W.5.1,  
W.5.2,  
W.5.3,  
W.5.4,  
W.5.9.a   

SL.5.1,  
SL.5.2,  
SL.5.4,  
SL.5.6   

L.5.1, L.5.2,  
L.5.3, L.5.6   

  

  

Invite students to a Literary Salon. 
During this celebratory day, students 
meet with other book clubs to share 
their triumphs and realizations 
they’ve had during the unit. This 
lesson is very open ended and the 
unit celebration can be configured to 
meet the needs of the students.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

II. Book One: Session 20  (pp.  
187-189)  
  
Celebration Lesson  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  
  
  
  
  
  
  
  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  
II.   TACKLING COMPLEXITY – MOVING UP LEVELS OF NONFICTION  
    Unit II:  Tackling Complexity – Moving Up Levels of Nonfiction  
  

Essential Question(s):  a) How do texts increase in complexity, and what strategies can I use to comprehend higher-level texts?  
b) How do I synthesize the information in a text in order to effectively summarize the information?  
c) How do I make connections between a topic and the many subtopics I encounter while reading and researching?  
  

Enduring  
Understanding(s):  

a) Readers must write about a text in their own words using the Ladder of Abstraction (p. 160)  
b) Readers develop organizational strategies to categorize and classify the information across multiple 
texts. c) Readers must think about author’s perspectives on a topic.  
  
  

Bend I:  Working with Text Complexity  

Bend II:  Applying Knowledge About Nonfiction Reading to Inquiry Projects  
  

  

Notes:   
-Look at the Text Complexity cards located in the online resources before beginning the unit. These cards are not utilized until Session 8 
(pg. 80), but they help clearly explain how texts increase in complexity.   
-Bend 2 has students engaged in an inquiry project on a topic of their choice. The text does not have students begin to think about 
topics until Session 8, but you may want to do this much earlier. This will allow you to get the necessary resources for Bend II. It also 
requires that students complete primary research on their topic before Bend II begins. This can be watching videos, interviewing 
experts, etc.   
- There is a presentation at the end of Bend II. It suggests that students present to other classes. Be sure students are preparing their 
presentations well before Session 19.   

  

  

  

  
 



Link to Previous  
  
  
BEND I:  Working with Text Complexity  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      



Link to Previous  
  
Describe how knowing the genre of 
a text allows us to know where to 
focus our reading.   
  
Teaching point (s)  
  
Readers can look at nonfiction texts 
and know how to approach them.  
  
Nonfiction texts have many main ideas 
that weave together under a topic.  
  
Readers can determine the structure 
of a text by looking for keywords.  
  
  
  

RI.5.2,  
RI.5.5,  
RI.5.7,  
RI.5.10   

W.5.2,  
W.5.9.b   

SL.5.1, 
SL.5.3   

L.5.1, L.5.3,  
L.5.6   

  

  

Connection: Discuss how experts on 
a topic can see things differently than 
someone with limited experience in 
the area. Students partner talk about 
what types of things they pay 
attention to when reading a fiction 
text. Point out that because they 
know the genre, fiction, it is easier to 
know what to expect.  
  
Teaching:  Ask students to 
brainstorm a list of things they’d 
look for in a nonfiction text. Read 
part of the mentor text and model 
how to identify main ideas. Discuss 
different text structures that can be 
found within texts (chronological, 
cause/effect, problem/solution, 
compare/contrast).  
  
Active Engagement:  Continue 
reading the mentor text. Encourage 
students to think about which text 
structure (discussed above) is 
presented in the text.   
  
Link: After giving students flags, 
instruct them to flag areas of the text 
with key information. Writing about 
reading is not encouraged yet as 
students tend to list many facts as 
opposed to the main ideas.  
  
Conferring and Small Group Work:  
Use the Informal Reading Learning  
Progression to help guide students’  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

III. Book Two: Session 1  (pp. 4- 
13)  
  
- Getting Ready p. 4  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  
  
  reading of nonfiction texts. Ensure 

students are reading at an 
appropriate level.   
  
Share: Discuss the volume of reading 
the students are doing. Encourage 
them to read ¾ of a page per minute. 
Have students work with a partner 
and summarize their text.  
  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  



Link to Previous  
  
  
  

BEND I:  Working with Text Complexity  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

Orient themselves to a nonfiction 
text.  
  
Teaching point (s)  
  
Readers understand that complex texts 
are not always drawn out clearly in the 
beginning. It takes time to see the true 
focus of the text.  
  
Readers live in a “gray” area while they 
piece together how the text is organized.  
  
  
  
  

RI.5.2,  
RI.5.3,  
RI.5.5,  
RI.5.10,  
RF.5.3,  
RF.5.4   

W.5.2,  
W.5.9.b   

SL.5.1,  
SL.5.2, 
SL.5.6   

L.5.1, L.5.3,  
L.5.6   

  

Connection: Begin with a discussion about 
complex nonfiction texts. Discuss how they 
are not straightforward and that each text 
can be presented differently. Readers must 
orient themselves to reading these 
complex texts.  
  

Teaching:  Read the mentor text and use a 
think aloud to model how to orient 
yourself to the text. Be sure to include that 
the table of contents doesn’t necessarily 
tell students what they will learn from the 
text. Also include that there is a “gray” area 
of reading nonfiction because you’re not 
always sure where it will lead you. While 
reading, you can only guess what the text 
will teach you next and how it’s organized.   
  

Active Engagement:  Students practice 
orienting themselves to a couple of pages 
in the mentor text.   
  

Link: Encourage students to orient 
themselves to their new texts. Reassure 
them that it is ok to be in the “gray” area of 
not knowing the full structure of the text.  
  

Conferring and Small Group Work:  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

III. Book Two: Session 2 (pp. 
1423 )  
  
- Getting Ready p. 14  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  
  

Focus on nonfiction text features. As they 
read, encourage students to see how each 
part of the text fits with the other parts.   
  

Share: Discuss how rereading nonfiction 
text is important because it allows us to 
see how the information all fits together.  

  
  
  
  
BEND I:  Working with Text Complexity     



Link to Previous  
  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

Determine how main ideas in a 
nonfiction text can make it complex.  
  
Teaching point (s)  
  
Readers may be used to seeing one main 
idea within a nonfiction text. Show 
readers that there can be multiple main 
ideas. These ideas can be laid out 
differently in every piece of text they read.  
  
Readers should see that some main ideas 
are implicit (hidden). This adds to the 
complexity of the text.  
  
  
  
  

RI.5.1,  
RI.5.2, 
RI.5.3,  
RI.5.5,  
RI.5.10   

W.5.2,  
W.5.9.b   

SL.5.1, 
SL.5.6   

L.5.1, L.5.3,  
L.5.6   

  

  

Connection: Engage students in a 
discussion about how they usually 
pick out the main idea of a nonfiction 
text. Explain that it is more difficult 
to determine one main idea within 
complex texts.  
Teaching & Active Engagement:   
Using the mentor text, allow students 
to see how finding the main idea can 
be tricky. Lead them to 
understanding that there may be 
several main ideas within a complex 
text. The idea that the main ideas 
may not be stated is also important 
to note.  
Link: Encourage students to explore 
how the main ideas of their texts are 
organized. Using the anchor chart, 
students can find ways their text is 
complex.  
Conferring and Small Group Work: 
With some groups, you may need to 
work on more foundational main 
idea lessons to scaffold the learning 
to the ideas presented in today’s 
lesson. Help students identify parts 
of the text where new main ideas are 
introduced.  
Share: Have students reread 
‘Lessons from the Deep’ (Session 1) 
and determine how the main idea 
works. Discuss how and why the text 
is complex.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

III. Book Two: Session 3 (pp.   
25-33)  
  
- Getting Ready p. 25  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

 

BEND I:  Working with Text Complexity  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  
  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

Determine implicit main ideas 
using multiple strategies.  
  
Teaching point (s)  
  
As a strategy, readers can jot down ideas 
from large chunks of texts. Then, they 
should look at those notes to see if there is 
more than one main idea. Rereading the 
text is also helpful to see how many 
details go with their implicit main idea.  
  
Readers should no only write facts from 
the text, but also write their own ideas 
about the text.  
  
  
  
  

RI.5.1,  
RI.5.2, 
RI.5.3,  
RI.5.5,  
RI.5.10   

W.5.2,  
W.5.6,  
W.5.9.b   

SL.5.1,  
SL.5.2,  
SL.5.3   

L.5.1, L.5.3,  
L.5.6   

  

  

Connection: Engage students in a 
discussion about how to effectively 
beat high levels in a video game. 
Explain that there are certain 
strategies that you use once you’ve 
practiced. Reading complex texts is 
no different. There are many 
strategies to help comprehend the 
text.   
  
Teaching:  Discuss ways to figure 
out the implicit main ideas of a text. 
Use the video clip “Ready New York: 
NYC in an Emergency” to have 
students practice finding the main 
idea when many ideas are presented. 
Use chart paper to jot notes about 
the implicit main ideas. Use a think 
aloud to show how to put the facts 
together to generate main ideas.  
  
Active Engagement:  Have students 
find areas of their texts that have 
implicit main ideas. Encourage 
students to describe what strategies 
they used to figure out the main idea.   
  
Link: This is the first day of this unit 
where you should encourage 
students to write while they are 
reading. Like you modeled earlier, 
encourage students to write down 
ideas after reading a main chunk of  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

III. Book Two: Session 4 (pp. 
3442 )  
  
- Getting Ready p. 34  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  
  text. Then, students should see how 

the ideas work together.  
  
Conferring and Small Group Work: 
Encourage students to not only write 
facts from the text, but to also write 
their ideas about the reading. 
Support students in finding implicit 
main ideas. Have students use the ‘To 
Teach Well’ poster to prepare to 
teach their partner about what 
they’ve learned from the text.  
  
Share: Have students teach the 
partners what they’ve learned from 
the text. As you monitor the 
discussions, help bring students’ 
conversations up a level in terms of 
discussion main idea, text structure, 
and organizing ideas.  
  

  

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  



Link to Previous  
  
  
  
  

 

BEND I:  Working with Text Complexity  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      



Link to Previous  
  
Use multiple strategies to make 
sense of high-level vocabulary.  
  
Teaching point (s)  
  
Readers should look all around a word if 
they are unsure of its meaning. This can 
mean reading back and forward a few 
sentences from the word.  
  
Readers can gauge the types of words 
they see by identifying the type of word 
(noun, verb, adjective).  
  
Readers can determine whether the word 
is positive or negative while trying to 
determine the meaning.  
  
  
  
  

RI.5.1, 
RI.5.2, 
RI.5.3,  
RI.5.4,  
RI.5.10, 
RF.5.3   

W.5.2,  
W.5.9.b   

SL.5.1, 
SL.5.6   

L.5.1, L.5.3,  
L.5.4, L.5.5,  
L.5.6   

  

  

Connection: Engage students in a 
conversation about examples of 
things getting more complex such as 
video games, hiking, and 
mathematics. Describe that this same 
complexity happens in reading and 
understanding vocabulary.  
  
Teaching & Active Engagement:  
Using multiple levels of the mentor 
text, show students how the 
complexity increases. Note that when 
the levels increase, the authors give 
less vocabulary guidance and clarity. 
Encourage students to look around 
the unknown words. They should 
read a few sentences to see if the text 
has clues to the meaning. Use the 
chart ‘Figuring Out the Meaning of 
Unknown Words’ to discuss 
strategies.  
  
Link: Encourage students to use 
multiple strategies to figure out 
unknown words. Also, students 
should continue to focus on the 
complexity of their texts and jotting 
down very quick notes.  
  
Conferring and Small Group Work: 
Focus on context clues and 
vocabulary in small groups. Be sure 
students are monitoring for  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

III. Book Two: Session 5 (pp. 
4353)  
  
- Getting Ready p. 43  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  
  
  comprehension as well as using new 

strategies. Continue to refer to the 
ways texts increase in complexity and 
comprehension strategies.  
  
Share: Have partners share new 
ideas and words they learned from 
the text today. If students did not 
write down new vocabulary, 
encourage them to revise their notes 
and emphasize a few more 
vocabulary words from their text.  
  

  

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  



Link to Previous  
  
  
  
  

 

BEND I:  Working with Text Complexity  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      



Link to Previous  
  
  

Use morphology to help with 
complex vocabulary.  
  
Teaching point (s)  
  
Readers can look inside words to 
figure out their meaning.  
  
Readers should use their knowledge of 
affixes and roots to help figure out the 
meaning of words.  
  
The language of the program is to look 
“inside” words and “around” words.  
  
  
  
  
  

RI.5.1,  
RI.5.2,  
RI.5.3,  
RI.5.4,  
RI.5.10, 
RF.5.3   

W.5.2,  
W.5.9.b   

SL.5.1   

L.5.1, L.5.3,  
L.5.4, L.5.5,  
L.5.6   

  

  

Connection: Begin the lesson by 
reading students a quote about 
vocabulary research. Allow students 
to think about the quote and discuss 
it. Describe the meaning of 
morphology and how it helps us to 
look inside the words we don’t know.  
  
Teaching & Active Engagement:  
Using the level 5 version of the 
mentor text, guide students to find 
words they don’t know. Instruct 
students to look within the word to 
pull out parts that are familiar. Have 
a class discussion about the 
experiences the students had during  
this lesson. Add to the chart ‘Figuring 
Out the Meaning of Unknown  
Words’. Remind students to continue 
to look around words as well as 
inside words to find clues to 
meaning.  
  
Link: Encourage students to find 
several words today to discuss with 
their partner. These can be words 
they figure out and those they could 
not. Have students look both around 
and inside the words to help find 
meaning.  
  
Conferring and Small Group Work:  
Focus on word work in small groups.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

III. Book Two: Session 6  (pp.  
54-62)  
  
- Getting Ready p. 54  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  

  Word work is a foundation for being 
able to look inside words. Also, be 
sure the students are able to 
comprehend their texts. Check in 
with students to make sure the texts 
aren’t too difficult.  
  
Share: Have partners discuss the 
word work they completed today 
while reading. Encourage students to 
discuss the strategies they used to 
figure out the meanings of the words. 
Give students a copy of the learning 
progression for Word Work. Have 
students identify where they think 
they are on the progression. Then, 
have them identify what they should 
do to increase their level on the 
progression.  
  

  

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  



Link to Previous  
  
  
  
  

 

BEND I:  Working with Text Complexity  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      



Link to Previous  
  

Identify the text structure(s) within 
nonfiction texts.  
  
Teaching point (s)  
  
Readers should look at key transition 
words(pg. 67) to figure out the 
structure of a text. This is beyond 
looking for causes and effects. It is 
reading the text and determining that 
it has a cause/effect structure.  
  
Note that one page can have more 
than one text structure.  

RI.5.1,  
RI.5.2,  
RI.5.3,  
RI.5.5,  
RI.5.7,  
RI.5.10   

W.5.2,  
W.5.9.b   

SL.5.1,  
SL.5.2,  
SL.5.3, 
SL.5.5   

L.5.1, L.5.2,  
L.5.3, L.5.4   

  

  

Connection: Show students a page 
of a magazine that has many text 
features. Describe that today they 
will look at how texts are structured. 
This structure adds to the complexity 
of text.   
  
Teaching & Active Engagement:  
Use the mentor text to have students 
identify different text structures. You 
may want to start by explaining the 
common text structures (pg. 67). 
Have students identify that there are 
multiple text structures depending 
on the chapter, page, and even 
paragraph. Have students really 
dissect a few pages so they can 
understand that subtopics are 
broken into different parts. Each part 
can have its own structure.   
  
Link: Encourage readers to look 
closely at the structure of their texts. 
See if they can identify multiple 
structures on the same page of their 
text.  
  
Conferring and Small Group Work: 
Review the main lessons of the unit. 
This includes talking about the ways 
texts get more complex, looking in 
and around words, and looking at 
text structures. Give students several  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

III.  Book Two: Session 7 (pp.  
63-72)  
  
- Getting Ready p. 63  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  
  

  examples of nonfiction texts where 
they must identify the structure.  
  
Share: Discuss how reading 
nonfiction requires the use of 
multiple “lenses”. When reading 
historical texts, we think about Who, 
Where, and When. Project the mentor 
text to see if students can apply those 
same lenses to scientific texts.  

  

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  



Link to Previous  
  
  
  
  

 

BEND I:  Working with Text Complexity  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      



Link to Previous  
  
  

Monitor their comprehension and 
use suggested strategies to clarify 
the text.  
  
Teaching point (s)  
  
Readers should monitor their own 
comprehension and know when they do 
not understand a text.  
  
Text complexity cards help readers who 
are stuck with comprehension. Readers 
can use the suggested strategies to make 
sense of the text.  
  
  
  
  

RI.5.1,  
RI.5.2, 
RI.5.3,  
RI.5.5   

W.5.2,  
W.5.7,  
W.5.8,  
W.5.9.b   

SL.5.1, 
SL.5.3   

L.5.1, L.5.3,  
L.5.4, L.5.5,  
L.5.6   

  

  

Connection: Introduce the text 
complexity cards. These cards 
illustrate the ways students get stuck 
reading texts and give suggested 
strategies to help. Discuss why it’s 
important to monitor 
comprehension while reading.  
  
Teaching:  Using the mentor text, use 
a think aloud to show where/how 
you use the text complexity cards. 
Model how to use the suggested 
strategies to ensure comprehension.  
  
Active Engagement:  Continue 
reading the mentor text and allow 
students to use their copies of the 
cards to monitor their own 
comprehension. Emphasize that the 
strategies are not the only things 
they can do to help, but they at least 
give a starting point.   
  
Link: Encourage students to use 
their text complexity cards to 
monitor comprehension while 
reading.  
  
Conferring and Small Group Work: 
Continue to use the text complexity 
cards in small groups. Ensure  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

III.  Book Two: Session 8 (pp.  
73-82 )  
  
- Getting Ready p. 73  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  students are monitoring their 
comprehension.   
  
Share: Discuss that soon students 
will launch into an inquiry project. 
Have students make a list of possible 
topics that interest them.  
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BEND I:  Working with Text Complexity  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  



Link to Previous  
  
  

The student will be able to:    Students will:      

Summarize a nonfiction text.  
  
Teaching point (s)  
  
Readers must be able to synthesize text in 
order to summarize. Draw a line with two 
arrows on the board. On the left, write 
“less important” and on the right, write 
“more important”. Have students decide 
where on the line the details go. This helps 
them find the key ideas and points.  
  
Readers must be able to connect the main 
ideas within the text.  
  
  
  
  
  

RI.5.1,  
RI.5.2, RI.5.3   

W.5.2,  
W.5.4,  
W.5.8,  
W.5.9.b   

SL.5.1,  
SL.5.2   

L.5.1, L.5.2,  
L.5.3, L.5.6   

  

  

Connection: Describe a situation 
where someone summarized a story 
using far too many details. Explain 
that summarizing should only 
include main ideas and key 
supporting details.   
  
Teaching & Active Engagement:  
Have students read the mentor text 
and generate the main ideas they see. 
Have students find some key details 
that must be shared with those main 
ideas. Discuss how the main ideas 
are linked. When generating a 
summary, remind students to use the 
author’s name.  
  
Link: Encourage students to write a 
summary of their reading today 
using the strategies discussed in the 
lesson.  
  
Conferring and Small Group Work:  
To help with summarizing, go back 
to the work of main ideas. Start there 
and lead up to using those ideas to 
write a summary.  Note when 
students’ summaries are too long or 
too short. Use the information 
gathered to help prepare additional 
small group lessons.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

III.  Book Two: Session 9 (pp.  
83-92)  
  
- Getting Ready p. 83  
  
* Look at the Homework carefully 
on page 92. It begins the 
students’ primary research on 
their topic for Bend II.   
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  Share: Have students share 
summaries with their partners. Have 
partners use the summary section of 
the Learning Progression to see what 
level their summary is and how to 
increase the level.  

  

http://www.heinemann.com/
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BEND II:  Applying Knowledge about Nonfiction Reading to Inquiry Projects  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      



Link to Previous  
  
  
Understand that research can come 
from a variety of sources.  
  
Teaching point (s)  
  
Readers can focus on their topic and think 
about different ways to learn about this 
topic.  
  
Readers should see that research is very 
similar to reading. There are similar 
strategies, but they are used in a different 
way.  
  
  
  
  

RI.5.1,  
RI.5.2,  
RI.5.3,  
RI.5.6,  
RI.5.7, 
RI.5.9   

W.5.2,  
W.5.4,  
W.5.5,  
W.5.7,  
W.5.8,  
W.5.9.b   

SL.5.1,  
SL.5.2, 
SL.5.3   

L.5.1, L.5.2,  
L.5.3, L.5.6   

  

  

Connection: Begin by telling a story 
where you paid attention to the very 
small details of something (walking 
through the forest). Connect that to 
reading and describe that the 
students will investigate how 
reading and researching is similar to 
the work we do in books.  
  

Teaching & Active Engagement:  
Engage students in a discussion 
about how researching topics  
(interviews, videos, etc.) is similar to 
reading. Make connections that some 
of the same strategies are used. 
Suggest that their research plans 
include many different tasks.  
  
  

Link: Encourage students to think 
about the way their primary 
research strategies are similar to 
their reading strategies.  
  

Conferring and Small Group Work: 
Focus on getting students familiar 
with doing research. Make 
suggestions about where students 
should focus on their topics and how 
else they can obtain information.  
  

Share: Show students a model 
research plan. Have students discuss 
what they see as part of the plan and 
how they can improve their own 
plans.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

III. Book Two: Session 10 (pp.  
94-102)  
  
- Getting Ready p. 94  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  
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Link to Previous  
  
  
  
  
BEND II:  Applying Knowledge about Nonfiction Reading to Inquiry Projects    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

Focus on lifting the level of their 
research organization.  
  
Teaching point (s)  
  
Readers should organize their 
information.  
  
Readers should find connections within  
the main ideas of their topic.  
  
  
  
  

RI.5.1,  
RI.5.2,  
RI.5.3,  
RI.5.7, 
RI.5.8, 
RI.5.9   

W.5.2,  
W.5.7,  
W.5.8,  
W.5.9.b   

SL.5.1   

L.5.1, L.5.2,  
L.5.3, L.5.6   

Mini Lesson:  Model how to take a large amount of 
information from primary research and notice 
themes and main ideas. Have some students share 
what they’ve done so far in terms of research and 
organization.  
  
  

Conferring and Small Group Work: Focus on the 
students’ use of appropriate print sources. Be sure  
students found information that they can 
comprehend. Give students strategies that help 
them find the best sources at their level.  
  

Share: Have students share the main ideas and 
connections they’ve generated.  

-Teacher 

observation  
- Small 
group work  
- Anecdotal 
notes  
- Running 
records  

III. Book Two: Session 11 (pp.  
103-107  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  
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BEND II:  Applying Knowledge about Nonfiction Reading to Inquiry Projects  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

Approach texts differently now that 
they are knowledgeable about the 
subject.  
  
Teaching point (s)  
  
Readers can pull out different information 
when they know what to look for. Readers 
can use their new knowledge of the topic 
to see things in different ways.  
  
  
  
  

RI.5.1,  
RI.5.2, 
RI.5.3,  
RI.5.6,  
RI.5.7,  
RI.5.8,  
RI.5.9   

W.5.2,  
W.5.7,  
W.5.8,  
W.5.9b   

SL.5.1,  
SL.5.3   

  

  

Connection: Describe a situation 
where experts helped guide you to 
see things in a new and different 
way. Connect this to the students’ 
research. Once people know a lot 
about a topic, they are able to 
approach any new information 
differently.  
  
Teaching:  Use the mentor text to 
describe how we read differently 
when we know the main ideas and 
certain areas of the topic to look for. 
Show students that rereading is an 
important strategy to use because 
each time they may pull out different 
information and make different 
connections.  
  
Active Engagement:  With partners, 
the students will use the mentor text 
to practice reading while keeping the 
main ideas in mind. The partners 
should discuss how they read the 
text differently when they read as 
“experts”.   
  
Link: Remind students to think 
about all of the knowledge they now 
have about their topic. As they read, 
tell them to keep that knowledge in 
mind because it will help them 
organize the information.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

III. Book Two: Session 12 (pp.  
108-118)  
  
- Getting Ready p. 108  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

http://www.heinemann.com/
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Link to Previous  
  
    

Conferring and Small Group Work: 
Focus on using the text complexity 
cards in small groups. Monitor how 
students are pulling main ideas 
together and organizing their 
information.  
  
Share: Share with students some 
lenses they can use when reading 
scientific and technical texts. They 
can think about the “what” and the 
“why” first. Then, they can think 
about the parts of the topic, the 
successes, the challenges, and the 
consequences. This will lift their level 
of thinking while organizing their 
information.  
  
  

  

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  

 



Link to Previous  
  
  
BEND II:  Applying Knowledge about Nonfiction Reading to Inquiry Projects  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

Write to understand what they’re 
reading.  
  
Teaching point (s)  
  
Readers should focus on their writing and 
use their literature writing as an example. 
The literature writing had them delve 
deeply into themes and layers of the text.   
  
Readers should write to be able to 
concisely explain the information in the 
text. It’s important that they use their 
own words to explain.  
  
  
  
  

RI.5.1, 
RI.5.2, 
RI.5.3,  
RI.5.7,  
RI.5.8,  
RI.5.9   

W.5.2,  
W.5.4,  
W.5.7,  
W.5.8,  
W.5. 9.b,  
W.5.10  

SL.5.1   

L.5.1, L.5.2,  
L.5.3, L.5.6   

  

  

Connection: Tell students they 
they’ve made so much growth this 
year. Discuss how their writing about 
literature reaches new levels. Read 
part of a Harvard article to illustrate 
ways to write about nonfiction text.  
  
Teaching:  Model ways to think 
about the mentor text that lift the 
level of thinking. Model ways to 
create charts that organize the 
information in the text. Model how to 
include your own thoughts about the 
topic as well as the main ideas.   
  
Active Engagement:  Have students 
focus on a few pages in their text and 
generate a clear and concise way to 
explain the information. Encourage 
students to create a chart that helps 
them see the different ideas 
presented on the pages. Have 
students share this with their 
partners.   
  
Link: Encourage students to write in 
their notebooks just as they did for 
the literature notes. They should 
think not only about the information, 
but how it goes together. They should 
synthesize and be able to explain the 
information in their own words.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

III. Book Two: Session 13 (pp.  
119-130)  
  
- Getting Ready p. 119  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

http://www.heinemann.com/
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Link to Previous  
  
    

Conferring and Small Group Work: 
Focus on note taking with small 
groups. Show students some 
notebook examples where excellent 
strategies were used. Encourage 
students to not just write down lists 
of facts, but continue to organize 
information in ways that make it easy 
to explain.  
  
Share: Have students share 
strategies they used to lift the level of 
their note taking. Then, have students 
look at their partner’s work. They 
should generate a plan to improve 
their notes even more in the next 
session.  
  
  

  

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  

 



Link to Previous  
  
  

BEND II:  Applying Knowledge about Nonfiction Reading to Inquiry Projects  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

Ask many different levels of 
questions.  
  
Teaching point (s)  
  
Readers ask questions constantly as they 
read.   
  
Readers should push themselves to not 
only ask Level 1 and 2 questions, but also 
push themselves to Level 3 and 4.   
  
  
  
  

RI.5.1,  
RI.5.2, 
RI.5.3,  
RI.5.5,  
RI.5.6,  
RI.5.7,  
RI.5.8,  
RI.5.9   

W.5.2,  
W.5.9.b   

SL.5.1   

L.5.1, L.5.2,  
L.5.3, L.5.6   

  

  

Connection: Engage the class in a 
discussion about Webb’s Depth of 
Knowledge. Model some examples of 
questions for each level.  
  
Teaching:  Using the mentor text, 
model how to ask all levels of 
questions. Point out that Level 1 and 
2 questions are important for basic 
comprehension. The goal is not to ask 
all Level 3 and 4 questions, but a 
good mixture of all levels.  
Active Engagement:  Using another 
mentor text, have students practice 
asking different levels of questions 
with their partners. Ask students to 
generate some questions about both 
of the mentor texts used today. These 
can be questions comparing the texts 
or other connections they found.   
  
Link: Encourage students to pay 
attention to the questions they ask 
themselves while reading. Ask them 
to push themselves to ask some 
Level 3 and 4 questions .  
  
Conferring and Small Group Work: 
Focus on asking questions. Push 
students to answer the questions 
they’ve asked. Explain that some 
questions we have are never  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

III. Book Two: Session 14 (pp.  
131-143)  
  
- Getting Ready p. 131  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

http://www.heinemann.com/
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Link to Previous  
  

  answered in the text. Guide students 
to level the questions they generate.  
  
Share: Give students some model 
questions about your scientific topic. 
Show students how you can develop 
even better questions by working 
together. Have students work with 
their partners to share their 
questions. Their goal is to improve 
the quality of the questions.  

  

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  



Link to Previous  
  
  
  
  

 

BEND II:  Applying Knowledge about Nonfiction Reading to Inquiry Projects  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      



Link to Previous  
  
Synthesize their work by dividing 
their topic into subtopics.  
  
Teaching point (s)  
  
Readers should be able to 
compare/contrast within the same text as 
well as different texts.  
  
To synthesize, readers ask how the 
information fits together. As they read 
more, they think about how the 
information fits with what they read 
before.   
  
  
  
  

RI.5.1,  
RI.5.2,  
RI.5.3,  
RI.5.5,  
RI.5.6, 
RI.5.7,  
RI.5.8,  
RI.5.9,  
RI.5.10   

W.5.2,  
W.5.7,  
W.5.8,   

W.5.9.b   

SL.5.1, 
SL.5.3   

L.5.1, L.5.2,  
L.5.3, L.5.6   

  

  

Connection: Have a class discussion 
about the meaning of subtopics. Have 
students look through their notes to 
see how many subtopics they have 
about their text.   
Teaching:  Use the chart ‘To  
Synthesize Across Subtopics, 
Researchers…’ to demonstrate how 
to find important subtopics and do 
further research. Discuss how 
reading a new text builds on the 
information learned. The new 
information can often be added to 
the already existing subtopics.   
Active Engagement:  Have 
students make a list of the subtopics 
of their work. Have them share 
ideas with their partner. Then, have 
students reread parts of the text 
with one selected subtopic as a lens.  
Link: Encourage students to read 
with subtopics in mind. Also remind 
them to think about their levels of 
questioning (previous lesson).  
Conferring and Small Group Work: 
Focus on synthesizing texts. Use the 
mini chart on pg. 151 to help guide 
students. Encourage students to 
continue their use of text complexity 
cards.  
Share: Use the Comparing and  
Contrasting section of the Learning 
Progression to have students create 
goals that reach the Grade 5 level.   

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

III. Book Two: Session 15 (pp.  
144-154)  
  
- Getting Ready p. 144  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

BEND II:  Applying Knowledge about Nonfiction Reading to Inquiry Projects  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  
  
Identify both the big and small 
ideas.  
  
Teaching point (s)  
  
Readers should write about their work 
using the Ladder of Abstraction. This 
means they not only write about the big 
ideas, but also the small details.   
  
  
  
  

RI.5.1,  
RI.5.2, 
RI.5.3,  
RI.5.8   

W.5.2,  
W. 5.5,  
W.5.9.b,  
W.5.10   

SL.5.1, 
SL.5.2   

L.5.1, L.5.2,  
L.5.3, L.5.5,  
L.5.6   

  

  

Connection: Have students find 
their best writing about reading and 
share it with their partner. Share that 
when writing about reading, it’s 
important to constantly move from 
“big” to “small” ideas.  
  
Teaching & Active Engagement:  
Model how to look for big ideas and 
supporting details using a student’s 
notebook. Point out where they were 
writing about a subtopic versus 
where they are supporting a 
subtopic with details. Create a chart 
to show the Ladder of Abstraction 
and have students find examples in 
their notebooks of each Stage.  
  
Link: Encourage students to see 
whether they tend to write about big 
ideas or write small details. They 
should set their goals to write up and 
down the Ladder of Abstraction.  
Conferring and Small Group Work: 
Focus on the Ladder of Abstraction 
with small groups. Use the ‘Ways to 
Push Our Thinking’ list on p. 162 to 
help students write at higher levels.  
  
Share: Have students find an 
example where they wrote up the 
Ladder of Abstraction and share with 
partners. Conduct a gallery walk so 
students can walk around to see the 
work of their classmates.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

III. Book Two: Session 16 (pp.  
155-164)  
  
- Getting Ready p. 155  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  
 

BEND II:  Applying Knowledge about Nonfiction Reading to Inquiry Projects  

http://www.heinemann.com/
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Link to Previous  
  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

Compare and Contrast how authors 
portray topics.  
  
Teaching point (s)  
  
Readers need to look across texts to see 
how author’s craft and structure is 
different.  
  
Readers identify where two authors have 
contradicting information.  
  
Readers should be able to summarize 
their whole topic, but also summarize 
subtopics individually.  
  
  
  
  

RI.5.1, 
RI.5.2, 
RI.5.3,  
RI.5.4,  
RI.5.5,  
RI.5.6,  
RI.5.8,  
RI.5.9   

W.5.2,  
W.5.9.b   

SL.5.1, 
SL.5.2   

L.5.1, L.5.2,  
L.5.3, L.5.4,  
L.5.5, L.5.6   

  

  

Connection: Describe a story where 
two people are saying the same thing 
in different ways. Connect this to 
reading across multiple texts. Even 
though they may give similar 
information, their craft and structure 
is different.   
  
Teaching & Active Engagement:  
Use the two mentor texts to model 
how to find differences in craft and 
structure. Look carefully at how the 
authors portray the topic. Talk about 
some craft ideas to look for such as 
word choice, structure, repetition, 
and text features.  
  
Link: Have partners share what their 
goal will be today relating to 
comparing texts craft and structure.   
  
Conferring and Small Group Work:  
Use the Analyzing Author’s Craft 
Learning Progression to help 
students increase the level of 
analytic reading. Focus on making 
high-level comparisons.   
  
Share: Have students choose one 
subtopic to summarize. Have them 
identify where two authors 
contradicted each other. Discuss how 
to write a summary using both 
authors’ ideas.   
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

III. Book Two: Session 17 (pp.  
165-175)  
  
- Getting Ready p. 165  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  
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Link to Previous  
   



Link to Previous  
  
  

 

BEND II:  Applying Knowledge about Nonfiction Reading to Inquiry Projects  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      



Link to Previous  
Determine the author’s perspective 
of a topic.  
  
Teaching point (s)  
  
Readers look for clue words that suggest 
an author’s perspective.  
  
Readers see that sometimes the 
perspective is explicit, while other times it 
is implicit.  
  
  
  
  

RI.5.1,  
RI.5.2,  
RI.5.3,  
RI.5.4,  
RI.5.6, 
RI.5.8,  
RI.5.9   

W.5.2,  
W.5.9.b   

SL.5.1, 
SL.5.3   

L.5.1, L.5.2,  
L.5.3, L.5.6   

  

  

Connection: Have a discussion 
about author’s perspective. Describe 
how it can be explicit and implicit. 
Give an example from the mentor 
text that illustrates how to find 
author’s perspective.  
  
Teaching:  Use the mentor text to 
model how to find the author’s 
perspective when it’s implicit. Look 
carefully at the words the author 
chooses to describe the topic. 
Encourage students to reread parts 
of a text to help figure out the 
author’s perspective.  
Active Engagement:  Have students 
practice by looking at their own texts 
for clues to find the author’s 
perspective. They should share their 
findings with their partner.  
  
Link: Encourage students to think 
about author’s perspective while 
they read.   
  
Conferring and Small Group Work: 
Focus on the trustworthiness of 
sources. Give students strategies to 
find how trustworthy their sources 
are.   
  
Share: Have students write a 
response about their own 
perspective on their topic. Use the 
mini-chart on pg. 182 to scaffold this 
difficult task.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

III. Book Two: Session 18 (pp.  
176-183)  
  
- Getting Ready p. 176  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

BEND II:  Applying Knowledge about Nonfiction Reading to Inquiry Projects  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  
  
Understand how research and 
writing is global.  
  
Teaching point (s)  
  
Readers should understand that research 
on their topics has been done in the past, 
currently, and will continue to be studied 
into the future.  
  
Readers should understand that their new 
knowledge helps them see and think 
about the world in a different way.  
  
  
  
  

RI.5.1,  
RI.5.2,  
RI.5.3   

W.5.2,  
W.5.9.b   

SL.5.1,  
SL.5.4,  
SL.5.5,  
SL.5.6   

L.5.1, L.5.2,  
L.5.3, L.5.6   

  

  

Connection: Have a class discussion 
about how the students have grown 
throughout this unit. Discuss how 
research is a global effort.  
  
Teaching:  Discuss the students’ 
presentations. Model how to talk 
about your own contribution to the  
topic as well as the authors’ 
contributions.   
  
Active Engagement:  Have students 
practice their presentations in small 
groups.  
  
Link: Encourage students to 
rehearse their presentation and be 
sure everything is in the best order 
for sharing their knowledge.  
  
Conferring and Small Group Work: 
Focus on the skills of presenting. 
Coach students as they rehearse 
their presentation.  
  
Share: Have students discuss how 
their presentations went. Also, talk 
about how this Unit will make them 
“live differently” as a result of their 
research and findings.  
  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

III. Book Two: Session 19 (pp.  
184-193)  
  
- Getting Ready p. 184  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  
  
III.   ARGUMENT AND ADVOCACY:  RESEARCHING DEBATABLE ISSUES  
    Unit IV: Argument and Advocacy: Researching Debatable Issues  
  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
Essential Question(s):  a) How can readers recognize a good argument?  

b) How do readers research an argument?  
c) How do readers advocate for an issue?  

Enduring  
Understanding(s):  

a) Readers know a good argument is supported by evidence.  
b) Readers attend to what the author is saying, then compare it with ideas, information, and perspective of      

other authors and then to formulate their own evidence-based, logical, and ethical positions on issues.   
c) Readers  gather information, develop background, take a stand on their belief and become powerful    

advocates for change in the world.   
  
  

    
Bend I:  Investigating Issues  

Bend II:  Raising the Level of Research  

Bend III:  Researching a New Issues with More Agency  

  
  

  
  
  
  
  
  
  
  
  

 

BEND I:  INVESTIGATING ISSUES  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      



Link to Previous  
  
  
Ask questions to analyze and evaluate 
an argument.  
  
Teaching point (s)  
  
Good argument has reasons and evidence.  
  
  
  

RI.5.1  
RI.5.2  
RI.5.3  
RI.5.8  
RI.5.10  
  
W.5.1  
W.5.9b  
  
L.5.1 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.3  
SL.5.6  
  
  

Connection:  
Refer to tv show in which 
journalist reports current issues 
affecting the world.  
Introduce new reading unit  
investigate issues 

Teaching:  
Tell students to ask three 
questions when analyzing text  
(refer to anchor chart) 

Active Engagement:  
Pair/share analyze packaging of 
food product using anchor chart 
questions  

  
Link:  

Send students off to analyze 
items and argumentative text 
using the questions to help them.  

Mid-workshop teaching 
Figuring out when a text is 
making an argument versus  
trying to persuade  

Conferring and Small Group Work: 
-Confer with students (as necessary) 
to ensure understanding and 
application of skill(s).    
-Model making boxes and bullets 
outline of reasons and evidence 
supporting those reasons.  
Share:    
Identify text that is one-sided and 
one text with different perspectives.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Three: Session 1 (pp. 4- 
13)  
  

- Getting Ready p. 4  
  
-food product packaging with 
unsubstantiated claim  
  

- Suggested notes/chart  
for teachers p. 9  

  
  

- Digital Resources    
www.heinemann.com   
(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  

- Assign students to research 
groups focused on 
particular issues.  

- Baskets of resources on 
issues for each group  

BEND I:  INVESTIGATING ISSUES     

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
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Link to Previous  
Identify both sides of an argument.  
  
Teaching point (s)  
  
Readers focus initially on text that lay out 
the argument clearly then read to learn 
about both sides.  
  
  

RI.5.1 
RI.5.2  
RI.5.3  
RI.5.4  
RI.5.5  
RI.5.8  
RI.5.10  
  
W.5.1 
W.5.7  
W.5.8  
W.5.9.b  
  
L.5.1 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.3  
SL.5.6  

Connection:  
Sit with their research group. Tell 
them they will begin researching 
one issue in-depth as a group to 
prepare for a debate Teaching:  
Model the difference between 
looking for text that support your 
opinion and reviewing the two sides 
of argument.  
Tell students importance of 
suspending judgment to do ethical 
research.  
Active Engagement:  
In research groups, plan what text 
will be read first, second, that give 
overall argument.   
  
Link:  
Read using nonfiction strategies and 
ethical research habits.  
  
Conferring and Small Group Work: 
-Confer with students (as necessary) 
to ensure understanding and 
application of skill(s).  
   
Share:  
Share group’s issue and reason for 
position  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I.  Book 3: Session 2 (pp.14-24)  
  
- Getting Ready p. 14  
  
- Digital Resources  
www.heinemann.com  
 (see p. xvii to access digital 
resources)  
- Anchor Chart Notes  

  

  

  
  
BEND I:  INVESTIGATING ISSUES  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
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Link to Previous  
  
  

Analyze how new information can 
apply to their argument.  
  
Teaching point (s)  
  
Researchers read deeply about issues to 
become authorities on issues.  
  
Readers ask how might this information 
apply to the argument.  

RI.5.1  
RI.5.2  
RI.5.3  
RI.5.6  
RI.5.8  
RI.5.9  
RI.5.10  
  
W.5.1 
W.5.7  
W.5.8  
W.5.9.b  
  
L.5.1 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.3  
SL.5.4  
SL.5.6  

Connection:  
Students share new questions and 
thoughts after flash-debate.  
Teaching:  
Demonstrate how part of 
informational text can answer a 
question.  
Active Engagement:  
Discuss class topic and what they 
know about chocolate milk and 
vitamins.  
Read aloud excerpts and give 
students opportunities to think 
about how evidence in text applies to 
argument.  
Point out steps taken –what is this 
text saying? How might that apply to 
the argument?  
Link:  
Readers will research and read 
through the lens of their argument, 
thinking about how to apply new 
information to their arguments.  
Conferring and Small Group Work: 
Help students determine how a text 
may be useful before reading. 
Remind students to draw on their 
prior knowledge.  
Share:  
Research groups will discuss the 
reading they have done today and 
how they have applied that reading 
to their arguments.  
  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  

I. Book Three: Session 4 
(pp.3543 )  
  

- Getting Ready p.35  
- (This lesson may take two 

days)  
  

- Digital Resources    
www.heinemann.com   
(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  
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Link to Previous  
BEND I:  INVESTIGATING ISSUES  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Use an inquiry question to deepen club 
conversations.  
  
Teaching point (s)  
  
Readers will use the question “What 
moves can people make that help a 
conversation to deepen and grow richer?”  
  
  

RI.5.1 
RI.5.2  
RI.5.3  
RI.5.4  
RI.5.6  
RI.5.8  
RI.5.9  
RI.5.10  
  
W.5.1  
W.5.7  
W5.8  
W.5.9.b  
  
L.5.1  
L.5.3  
L.5.4  
L.5.6  
  
SL.5.1  
SL.5.3  
SL.5.4  
SL.5.6  

Connection:  
Conversation should be a journey, 
don’t want to stay on same road 
seeing same trees (just like 
discussing same points).  
Teaching:  
Watch video clip (online resources) 
while thinking about “what moves 
can people make to help a 
conversation to deepen and grow 
richer?”  
Active Engagement:  
Watch the clip for a second time 
while charting responses from 
students.  (Suggested questions for 
prompting page 45).  
Rewind conversation from yesterday 
and replay using the new strategies 
discussed today.  
Link:  
Send students off to read, research, 
and prepare for conversation during 
share.   
Conferring and Small Group Work: 
Support students in preparing for 
conversations.  (mark parts to 
discuss, key quotes, ideas, questions) 
What can we discuss when talking 
about issues? (see questions to chart 
page 46)  
Share  
Be sure to ask what makes you think 
that?  Where did you read that?  
  
Clubs should assess how well they 
used “moves” to strengthen 
conversation.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  

I. Book Three: Session 5  (pp.  
44-47)  
  
- Digital Resources    
www.heinemann.com   
(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  

  

http://www.heinemann.com/
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Link to Previous  
  
  

BEND I:  INVESTIGATING ISSUES     

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Reflect on information to grow new 
ideas.  
  
Teaching point (s)  
  
Researching is a continual cycle of 
reading more, raising new questions, and 
having new ideas…then reading more 
with new ideas in mind.   
  
Readers shift from taking in information 
to reflecting on information.  
  

RI.5.1 
RI.5.2  
RI.5.3  
RI.5.4  
RI.5.6  
RI.5.8  
RI.5.9  
RI.5.10  
  
W.5.1  
W.5.7  
W5.8  
W.5.9.b  
  
L.5.1 
L.5.3  
L.5.4  
L.5.6  
  
SL.5.1  
SL.5.3  
SL.5.4  
SL.5.6  

Connection:  
Tell readers of a time when someone 
you know read nonfiction and 
thought in response to it.  
Teaching:  
Model how to read a little bit then 
shifting to think and wonder.   
Active Engagement:  
Pair/share practice reading, thinking 
and wondering on their own.  
Link:  
Share chart of prompts.  
Send off to continue to read, think, 
and wonder.  
Conferring and Small Group Work: 
-Confer with students (as necessary) 
to ensure understanding and 
application of skill(s).  
-Questions always worth asking 
when reading nonfiction.  
Share:  
Groups share new ideas from their 
information and evidence.  
  
  
  
  
  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Three: Session 6  
(pp.4857 )  
  
- Getting Ready p.48  
  
- Digital Resources    
www.heinemann.com   
(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  
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Link to Previous  
  
  
  
BEND I:  INVESTIGATING ISSUES     

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Debate issue to think more deeply.  
  
Teaching point (s)  
  
Important to learn to argue, but also to 
argue to learn.  

RI.5.1  
RI.5.2 
RI.5.3  
RI.5.6  
RI.5.8  
RI.5.9  
RI.5.10  
  
W.5.1  
W.5.7  
W5.8  
W.5.9.b  
  
L.5.1 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.4  
SL.5.6  

Connection:  
Today is the debate. First spend time 
preparing then debating within 
research group.  
Teaching:  
Important to learn to argue but also 
argue to learn. Provide a 
demonstration of preparation for 
debate with reasons supporting the 
position. (Share chart with steps) 
Active engagement:  
As a class go through the steps of 
providing reason and support 
working on making it short and to 
the point.   
Link:  
Study their reasons with members of 
their research group with same 
position.  Think about how this work 
is helping them to think more deeply 
about the issue. Prepare for debate. 
Conferring and Small Group Work: 
Support students in preparing for 
debate.  
Mid-workshop-students should 
begin debating.  
Share:  
Students finish debates. Remind 
them that it is important to take clear 
position but also let research and 
debate help you to think more deeply 
about issue.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Three: Session 8   
(pp.70-76)  
  
- Digital Resources    
www.heinemann.com   
(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  
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Link to Previous  
  
  
  
  
  
  
  
  
  

BEND I:  INVESTIGATING ISSUES     

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      



Link to Previous  
Summarize arguments in their own 
words.  
  
Teaching point (s)  
  
Readers summarize arguments in their 
own words to express the most essential 
parts of the writer’s argument-the central 
idea, and major points-all the while being 
careful not to distort or change any of 
what the writer meant.  
  

RI.5.1  
RI.5.2  
RI.5.3  
RI.5.8  
RI.5.9  
RI.5.10  
  
W.5.1  
W5.8  
W.5.9.b  
  
L.5.1 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.3  
SL.5.4  
SL.5.6  

Connection:  
Summarizing work for argumentive 
text.  
Teaching:  
Read text aloud to the class while 
students are listening for key ideas. 
Guided practice-students will reread 
text with a partner to find central 
claim/idea. Coach with prompts. 
Guide students to put into their own 
words.  
Active Engagement:  
Working with partners, identify big 
points authors is making. “Write in 
the air” own version of the summary.  
Link:  
Every time you read a text, you 
should understand it fully. Write one 
summary of a text to prepare for 
debate.   
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences (p.65)  
- Mid –Workshop: summarizing 
twosided texts.  
Share:  
Self-assessing summaries using the 
learning progression.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Three: Session 7  (pp.  
58-68)  
  
- Getting Ready p.58  
- Read aloud “Should 
Schools Offer Chocolate Milk?” 
and copy for students  
- Digital Resources    
www.heinemann.com   
(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  

  
  
  
  
  

BEND II:  RAISING THE LEVEL OF RESEARCH    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
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Link to Previous  
  
  

Find different questions and ideas to 
discuss about an issue.  
  
Teaching point (s)  
  
Readers push themselves to find different 
questions and ideas to discuss around an 
issue.   
  

RI.5.1 
RI.5.2  
RI.5.3  
RI.5.4  
RI.5.6  
RI.5.8  
RI.5.9  
RI.5.10  
  
W.5.1  
W.5.7  
W5.8  
W.5.9.b  
  
L.5.1 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.3  
SL.5.4  
SL.5.6  

Connection:  
There is usually more than one 
question to debate around an issue. 
Teaching/Active Engagement: 
Invite four students to role-play a 
conversation that demonstrates how 
to generate new questions and ideas 
about an issue.  
Highlight what you heard or ask 
students to share what they said. 
Start a chart with students’ 
observations.  
Link:  
Research the same topic but read 
more texts and generate their own 
questions.  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences  
- Mid –Workshop: Think about what 
new question or idea you have and 
what texts will help you to answer 
that question.  
Share:  
Students will share new questions 
and ideas they will pursue and their 
reading plans.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Three: Session 9   
(pp.78-86)  
  
-Getting Ready p. 78  
  
- Digital Resources    
www.heinemann.com   
(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  

  

  
  
  
  
  

 

BEND II:  RAISING THE LEVEL OF RESEARCH  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

http://www.heinemann.com/
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Link to Previous  
The student will be able to:    Students will:      
Annotate a text in a purposeful and 
deliberate way as they read.  
  
Teaching point (s)  
  
Readers mark up a text in a purposeful 
and deliberate way, to help them 
remember the big ideas of the text, as well 
as what they were thinking when they 
read it.  

RI.5.1  
RI.5.2  
RI.5.3  
RI.5.4  
RI.5.5  
RI.5.8  
RI.5.9  
RI.5.10  
  
W.5.1  
W.5.9.b  
  
L.5.1  
L.5.2 
L.5.3 
L.5.4 
L.5.5  
L.5.6  
  
SL.5.1  
SL.5.6  

Connection:  
As they prepare for today’s 
conversation, there is a better way to 
mark up their text to help them bring 
those texts into conversation.  
Teaching:  
Distribute an article annotated 
differently by two students-one 
carelessly, and other with thought 
and purpose. Confirm that second 
version is more helpful for the 
reader.  
Active Engagement:  
Read aloud an excerpt from a familiar 
text, asking students to annotate 
their copies as they listen.  
Check with a partner.  
Link: Readers will prepare for their 
more complex conversations, being 
purposeful and deliberate about how 
they mark articles and take notes. 
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences (help students 
narrow their focus, prepare students 
with shared reading and shared 
note-taking)  
- Mid –Workshop: Before you go into 
your conversation, take some time to 
pull together your thoughts as well as 
what you have read from across the 
texts.  
Share: Students will begin their 
complex conversations that are 
evidence based. Groups will assess 
how well their conversations went 
and set goals for next conversation.   

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Three: Session 10   
(pp.87-96 )  
  
-Getting Ready p. 87  
  
- Digital Resources    
www.heinemann.com   
(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  
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Link to Previous  
   



Link to Previous  
 

  
BEND II:  RAISING THE LEVEL OF RESEARCH  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      



Link to Previous  
Identify author’s perspective to 
understand how his or her ideas fit 
into the issue by studying connections 
and contradictions across sources.  
  
Teaching point (s)  
  
Readers figure out an author’s 
perspective on an issue and how his/her 
ideas fit into the idea.  

RI.5.1  
RI.5.2  
RI.5.3  
RI.5.4  
RI.5.5  
RI.5.6  
RI.5.8  
RI.5.10  
  
RL.5.6  
  
W.5.1  
W.5.9.b  
  
L.5.1 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.2  
SL.5.3  
SL.5.6  

Connection:  
Show students an example of how 
different newspapers have 
covered the same event in slightly 
different ways. Teaching:  
Remind students that becoming an 
expert on a topic means they can go 
back to read a source with new eyes 
and see more. Introduce the strategy 
of reading through the lens of 
perspective.   
Name the steps and show a chart that 
summarizes the steps.  
Model how to use steps.  
Active Engagement:  
Read small snippet of text aloud.  
Students will work together to 
discuss writer’s point of view. 
Show a second snippet and ask 
students to study perspective in the 
same way with a partner.  
Link:  
Students will follow their reading 
plan from yesterday’s lesson keeping 
in mind author’s perspective.  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences  
- Mid –Workshop: Remind students 
of importance of knowing the source 
and the point of view.  
Share:  
Explain to readers that one way to 
sort and rank texts is by considering 
their trustworthiness.  Provide an  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Three: Session 12  
(pp.106-115 )  
  
-Getting Ready p. 106  
  
- Digital Resources    
www.heinemann.com   
(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  

  example illustrating why one source 
might not be the most trustworthy. In 
research groups discuss 
trustworthiness of texts.  
Emphasize studying multiple sources 
can offer a fuller picture of an issue.  
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Link to Previous  
BEND II:  RAISING THE LEVEL OF RESEARCH  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Utilize strategies to understand 
difficult texts.  
  
Teaching point (s)  
  
Readers recognize that a text is slightly 
more difficult, they draw on strategies to 
help them.  
  
Readers read these slightly more difficult 
texts with agency, saying to themselves: ‘I 
can do this.’  

RI.5.1 
RI.5.2  
RI.5.3  
RI.5.6  
RI.5.8  
RI.5.9  
RI.5.10  
  
W.5.1  
W.5.7  
W5.8  
W.5.9.b  
  
L.5.1 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.3  
SL.5.6 9.2  

Connection:  
Ask students to discuss how they 
recognize a difficult text. First step is 
recognizing that the text is difficult. 
Teaching/Active Engagement: 
Remind readers about strategies 
they have already learned for dealing 
with difficult texts in previous units, 
then offer additional tips.  
Involve students in tackling more 
difficult text with you, as you model 
it. This is a step-by-step process, 
work through the steps together. 
After previewing, involve students in 
developing a rough summary.  
Link:  
Remind students that any time they 
recognize a text is too difficult, they 
should use their strategies to deal 
with difficulty.  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences (make sense of 
complex sentence structure, focus on 
signal words, support vocabulary 
development)  
- Mid –Workshop: When reading 
difficult text sometimes you get tired 
use one of two different strategies- 
break the text into chunks or stop 
and jot to keep your focus.  
Share:  
Students will talk about their text 
with a partner and explain what it 
was about.    

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  

I. Book Three: Session 11  
(pp.97-105 )  
  
-Getting Ready p. 97  
  
- Digital Resources    
www.heinemann.com   
(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  
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PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Analyze author’s craft.  
  
Teaching point (s)  
  
Readers think about, discuss, and write 
about text on different levels.  
  

RI.5.1  
RI.5.2 
RI.5.3  
RI.5.6  
RI.5.8  
RI.5.9  
RI.5.10  
  
RF.5.4  
  
W.5.1  
W.5.7  
W5.8  
W.5.9.b  
  
L.5.1 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.3  
SL.5.4  
SL.5.6  

Connection:  
Shared learning to communicate 
what they have learned about their 
issue.  Announce they are ready to 
analyze craft.  
Teaching:  
Play an informational video and ask 
students to look for the purposeful 
choices its creator has made.   
Point out purposeful choices  
(author/director) used to make his 
point.  
Active Engagement:  
Show clip again, this time with the 
goal and techniques charts in front of 
them to raise questions about why a 
certain choice was made.  
Link:  
Readers can discuss texts on 
different levels.  To think about and 
discuss craft, use a template: “This 
author used (technique) to (fill in 
purpose).”  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences (Recognize how 
authors support or illustrate claim or 
ideas, understand how authors 
explain relationships, support 
enrichment  
- Mid –Workshop: Use argument 
cards to read your texts through the 
lens of argument and see what 
moves you notice.  
Share:  
Discuss and plan how they want to 
share their learning.   

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Three: Session 13  
(pp.116-126 )  
  
-Getting Ready p. 116  
  
- Digital Resources    
www.heinemann.com   
(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  

http://www.heinemann.com/
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BEND II:  RAISING THE LEVEL OF RESEARCH    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      



Link to Previous  
Evaluate evidence to determine 
whether it supports or weakens a 
claim.  
  
Teaching point (s)  
  
Readers evaluate arguments by the 
validity of the argument and whether or 
not it is convincing.  
  

RI.5.8  
RI.5.9  
RI.5.10  
  
W.5.1  
W.5.9.b  
  
L.5.1  
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.3  
SL.5.4  
SL.5.6  

Connection:  
Evaluate argument by how well a 
particular source is making a case.  
Teaching/Active Engagement:  
Explain reading skeptically.  
Show students two different people 
working to make same argument.  
Students will discuss whose 
argument is stronger and why. 
Identify important points made by 
stronger argument.  
Link:  
Ask students to think of a text to 
reread to evaluate.  Send off to read 
and reread their text at different 
levels, reminding them they will 
share their learning two days from 
now.  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences (determine whether 
claims are supported by evidence, 
self assessment, build fluency and 
volume)  
- Mid –Workshop: Authors make 
claims in informational texts.  
Share:  
Final prep work and practice for 
sharing learning.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Three: Session 14  
(pp.127-137)  
  
-Getting Ready p. 127  
  
- Digital Resources    
www.heinemann.com   
(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  

  
  
  
  
  
  
BEND II:  RAISING THE LEVEL OF RESEARCH    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

http://www.heinemann.com/
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Link to Previous  
The student will be able to:    Students will:      
Evaluate and rank evidence to provide 
strong argument in debate.  
  
Teaching point (s)  
  
Students will make a claim and support it 
with strong evidence.  

RI.5.1  
RI.5.2 
RI.5.3  
RI.5.4  
RI.5.6  
RI.5.8  
RI.5.9  
RI.5.10  
  
W.5.1  
W.5.7  
W5.8  
W.5.9.b  
  
L.5.1 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.4  
SL.5.6  

Connection:  
Today going to debate.  Face off 
while another group watches and 
judges.  
Teaching/Active Engagement: 
Select strongest evidence for each 
reason.  
Sort evidence, matching it to reasons.  
Rank evidence.  
Decide order to use evidence.  
Link:  
Send off to work prepare with 
groups and apply what they did to 
other reasons.  
Conferring and Small Group Work:  
Preparing for debates. Mid-
workshop: debating Share:  
Discuss which side won debate.   

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Three: Session 15  
(pp.138-144)  
  
- Digital Resources    
www.heinemann.com   
(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  

  
  
  
  
  
  
  
  
  
  
  
BEND III:  RESEARCHING A NEW ISSUE WITH MORE AGENCY    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
Utilize prior research skills to make a 
plan for a new research project.  
  
Teaching point (s)  
  
Researchers study new issue by making a 
plan for how that study will go.   
  
Researchers study new research with 
greater agency, drawing on all that they 
learned from undertaking previous 
research studies.   
  

RI.5.1  
RI.5.2 
RI.5.3  
RI.5.6  
RI.5.8  
RI.5.9  
RI.5.10  
  
W.5.1  
W.5.9.b  
  
L.5.1 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.3  
SL.5.6  

Connection:  
In pairs discuss what they learned 
about research issue and what they 
learned about investigative research. 
Using skills, strategies and 
knowledge, make plans for new 
issue.  
Teaching:  
Pretend to start a second study 
without reviewing resources, 
deciding on plan, or previewing text.  
Students should protest.  
Ask students to remind you what you 
need to do as you launch second 
study.  
Active Engagement:  
Groups will discuss and plan study.  
Repeat good plans to class.  
Link:  
Use all they know as they set out to 
research their issue.  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences  
- Mid –Workshop: Find a part or 
section that fascinated or shocked 
you.  Reread that part and really soak 
in each word.  
Share:  
Use the room to help researchers 
think and as a learning environment.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book  Three: Session 16  
(pp.146-155)  
  
-Getting Ready p. 146  
  
- Digital Resources    
www.heinemann.com   
(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  

  
  
  
BEND III:  RESEARCHING A NEW ISSUE WITH MORE AGENCY    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
Utilize conversation to grow thinking 
and inspire more reading and 
research.  
  
Teaching point (s)  
  
Readers talk with fellow readers about 
their topic, then reflect on the 
conversation, mining it for ideas and 
questions to carry forward as they read.  

RI.5.1  
RI.5.2 
RI.5.3  
RI.5.4  
RI.5.5  
RI.5.6  
RI.5.8  
RI.5.9  
RI.5.10  
  
W.5.1  
W.5.7  
W5.8  
W.5.9.b  
  
L.5.1 
L.5.3 
L.5.4 
L.5.5  
L.5.6  
  
SL.5.1  
SL.5.3  
SL.5.6  

Connection:  
Share a story about a time you spoke 
with someone and they changed 
your mind.  
Teaching:  
Whole class conversation on issue. 
Reflect on conversation, big ideas 
and questions.  
Active Engagement:  
Discuss with partner other questions 
and ideas from whole class 
conversation. (Provide prompts p. 
159)  
Link:   
Meet with groups to discuss first, 
then read second.  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences  
- Mid –Workshop: Reflect on 
conversations and identify ideas or 
questions. Jot these down in 
notebooks.  
Share:  
Let new reading inform 
conversation. Make a plan for 
sharing with group. “Last time we 
discussed…As I read…Now I’m 
thinking…”  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book  Three: Session 17  
(pp.156-162)  
  
- Prior to this session: two 
or three read aloud sessions on 
topic prior to teaching this 
session.  
  
- Digital Resources    
www.heinemann.com   
(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  

  
  
  
  

 

BEND III:  RESEARCHING A NEW ISSUE WITH MORE AGENCY  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
Analyze texts by reading across more 
than one text, paying careful attention 
to craft, and comparing and 
contrasting the choices made by the 
authors of each text.  
  
Teaching point (s)  
  
Readers analyze texts by comparing and 
contrasting authors’ choices.  
  

RI.5.1  
RI.5.2 
RI.5.3  
RI.5.4  
RI.5.6  
RI.5.8  
RI.5.9  
RI.5.10  
  
RL.5.4  
RL.5.6  
  
W.5.1  
W.5.9.b  
  
L.5.1 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.3  
SL.5.6  

Connection:  
Gather students at meeting area with 
craft cards. Distribute text and 
readers will use one card and notice 
craft moves.  
Next compare and contrast craft 
moves across texts.  
Teaching/Active Engagement:  
Show students another text about 
same topic.  Tell students to 
compare and contrast two texts. 
Demonstrate how to write a 
paragraph that compares texts.  
Share prompts that compare texts.  
Link:  
Send readers off to read and think 
about how they can talk across 
sources with their group when they 
meet.  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences  
- Mid –Workshop: Make a plan for 
what will read. When notice 
something you want to write about, 
put a post-it note on page or mark 
the spot.  
Share:  
Groups will talk to compare and 
contrast the craft moves that author 
used.  
Show readers how to use craft to 
bolster arguments.  
Groups will practice the work.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book  Three: Session 18  
(pp.163-171)  
  
-Getting Ready p. 163  
  
- Digital Resources    
www.heinemann.com   
(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  

  

BEND III:  RESEARCHING A NEW ISSUE WITH MORE AGENCY  
PROFICIENCY / OBJECTIVE  

The student will be able to:  

Investigate the author’s craft through the lens of power, 
analyzing how word choice, symbolism, and perspective 
empower or disempower.  

  
Teaching point (s)  
  

http://www.heinemann.com/
http://www.heinemann.com/
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Experience nonfiction readers bring all 
their critical lenses to reading nonfiction, 
to talk back to texts.  
  
Readers are alert to moments when they 
are stirred to a strong emotional 
response and carefully analyze how the 
text may position the reader.  

  
STANDARDS  SUGGESTED 

ACTIVITY   Students will:  

RI.5.1  Connection:Ask students to think 
of a  
RI.5.2  time when they were reading a 
story and  
RI.5.3  found themselves upset. Just as 
fiction can RI.5.6  stir emotions, 
so can nonfiction text.   
RI.5.8  Teaching:Involve readers in 
thinking as RI.5.9  you model 
reading a text and pause when RI.5.10 
 it stirs up an emotional response.  

 Demonstrate circling key terms that stir W.5.1  up 
emotions and model thinking aloud.  
W.5.4  Active Engagement:Readers will read  
W.5.6  more text, pause when they feel emotions, W.5.7 
 circling key terms, and discuss how/why W5.8  those 
terms have an effect.   
W.5.9.b  Share what they noticed about the text and  
 its effect on them.  
L.5.1  Link: Send students off to read, noting L.5.2 
 which text stir up emotions and analyze  
L.5.3  these.    
L.5.6  Provide questions students can ask to help  
 them analyze how and why. SL.5.1  Conferring and 
Small Group Work:  
SL.5.3  - Guided reading, small groups and or  
SL.5.4  conferences  
SL.5.6  - Mid –Workshop: Remind students to  

consider the source. Think about why a 
text might have been created. Share: 
Notice patterns across issues. Ask 
students to consider if their ideas about 
their issues could fit with the first issue 
they studied or any of the class issues.  

 EVALUATION/  TEACHER  
 ASSESSMENT  NOTES  

    

-Teacher observation  I. Book  Three: Session 19  
(pp.172-181)  

- Small group work  
  

- Anecdotal notes  -Getting Ready p. 172  
  

- Running records  
- Digital Resources    

www.heinemann.com   

(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  

http://www.heinemann.com/
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BEND III:  RESEARCHING A NEW ISSUE WITH MORE AGENCY    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Advocate for an issue.  
  
Teaching point (s)  
  
Researchers express their positions and 
take action, engaging in advocacy for 
their well-informed views.   
  
  

RI.5.1  
RI.5.2 
RI.5.3  
RI.5.6  
RI.5.8  
RI.5.9  
RI.5.10  
  
W.5.1  
W.5.9.b  
  
L.5.1  
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.3  
SL.5.4  
SL.5.6  
  

Connection:  
Today will be a day of rapid work 
and decision making.    
Select an issue to advocate for.  
Teaching/Active Engagement:  
Students should consider:  
What actual change do I want to see?  
Who can help me?  
What’s a plan I can propose that 
makes sense?  
Need to consider counterarguments. 
Share a few examples of students 
who wrote letters to companies.  
Link:  
Use all they know as they set out to 
research their issue.  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences (reinforce skills, 
provide transitional phrases)  
- Highlight students’ work and group 
students by type of product they are 
creating to discuss, revise, and edit 
together.   
Share:  
Remind students to continue 
thinking about and preparing for 
their culminating debate.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Three: Session 20  
(pp.182-187)  
  
  
- Digital Resources    
www.heinemann.com   
(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  
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http://www.heinemann.com/
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BEND III:  RESEARCHING A NEW ISSUE WITH MORE AGENCY    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Debate an issue for a specific audience.  
  
Teaching point (s)  
  
As they go through life, they won’t always 
know ahead of time when their research 
and debate skills will be called upon, so 
they will have to show agency, and they 
will also have to adapt to various 
audiences and contexts.  

RI.5.1  
RI.5.2 
RI.5.3  
RI.5.6  
RI.5.8  
RI.5.9  
RI.5.10  
  
W.5.1  
W.5.9.b  
  
L.5.1  
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.3  
SL.5.4  
SL.5.6  
  

Connection:  
Overview and explain debate centers 
around the room.  
One group debates, other group 
judges.    
Each group given a scenario with a 
situation and audience.  
Teaching/Active Engagement: 
Distribute scenario cards and give 
groups 5-7 minutes to prepare. Make 
a chart “Protocol for Arguing to an 
Audience” p.191  
Conferring and Small Group Work: 
Provide feedback and guidance 
during debate scenarios.  
Share:  
How was this experience of debating 
in front of specific audience different 
or similar to other debate 
experiences?  What helped them be 
ready?  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book  Three: Session 21  
(pp.188-192)  
  
- Digital Resources  (8 

different scenarios) 

www.heinemann.com   

(see p. xvii to access digital 

resources)  

- Anchor Chart Notes  
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lV.  READING LIKE A FAN: (If…Then book)  
    Unit IV:  Reading Like A Fan: Author Study  
  

Essential Question(s):  d)  How do readers come to know a specific author well?  
 e)  How do an author’s life experiences and interests influence his or her work?   
 f)  How do authors use specific craft techniques to share their stories in similar ways across multiple texts?  
 g)  

  
How do readers determine the themes that one particular author tends to address?  

Enduring  
Understanding(s):  

c)  
d)  

Readers come to know an author when they read more than one book by the same author. Readers 
read many books by an author and apprentice themselves to the author’s craft.  

 e)  Readers will become an author expert.  
 f)  Readers explore deeper connections that an author inspires in us and make future reading plans.  

  
  

Bend I:  When Readers Read More Than One Book by the Same Author, They Come to Know That Author  

Bend II:  Reading Many Books by a Beloved Author Means Apprenticing Oneself to That Author’s Craft Bend 

III:  Becoming an Author Expert  

Bend IV: Readers Explore the Deeper Connections That an Author Inspires in Them  
  
  

  
  
  
  
  
  
  

 

BEND I:  WHEN READERS READ MORE THAN ONE BOOK BY THE SAME AUTHOR  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  



Link to Previous  
The student will be able to:    Students will:      
Read and reread several books by the 
same author.  
  
Compare and contrast books by the 
same author.  
  
Identify text that evokes strong 
emotion.  
  
Teaching point (s)  
  
When readers are a fan of an author, you 
read every book author has written 
identifying favorite parts to reread and 
share.  
  
When getting to know an author deeply 
readers pay attention to setting, theme, 
and characters.  
  
Readers compare and contrast characters 
in several books by the same author.  
  
Readers think about what the setting tells 
you about the author and what the books 
are really about.  
  
Readers pay careful attention to specific 
parts in the text that evoke a strong 
response and if it is a trademark of the 
author.  
  
Readers consider structural patterns of 
different an author.  

RL.5.1 
RL.5.2  
RL.5.3  
RL.5.5  
RL.5.6  
RL.5.9  
RL.5.10  
  
SL.5.1a  
SL.5.1b  
SL.5.1c  
SL.5.1d  

Connection:   
Explain that we can be fans of 
authors just like we can be fans of a 
t.v. series, sporting team, or a musical 
group.  When you are a fan, you are 
excited and knowledgeable about it.  
  
Teaching/Active Engagement:  - 
Guide clubs to read or reread a 
book by their chosen author, 
studying it closely to begin to notice 
the hallmarks of the author’s craft 
and story.  
- Read and reread favorite 
parts, underlining the sentences that 
evoke strong response.  
- Students should stop and 
take notice when emotions arise in 
themselves.  
- Guide students to think 
about story elements (setting, theme, 
characters, lessons) as they are 
analyzing their author’s style and 
getting to know his or her as a 
craftsman. - Compare and contrast 
story elements in a multiple books by 
same author.  
- Identify patterns or 
structure in different books by the 
same author.  
  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

V. If…Then Book (pp.117-135)  
  
- Getting Ready p.121  
  
- Before author studies 
create author text sets (see p. 120 
possible authors: Gary Paulsen, 
Kate DiCamillo, Patricia  
MacLachlan, Judy Blume, Tom  
Angleberger)  
  
-Distribute slips of paper asking 
students title of books the loved 
the most or author they love.  
  
-Select an author you are a fan of 
to use for demonstration 
purposes throughout the unit.  
  
- Set up clubs prior to 
launching the unit  
  
- Choose your read 
aloud(s)  
  
- Digital Resources    
www.heinemann.com  
- Anchor Chart Notes  

BEND II:  READING MANY BOOKS...APPRENTICING ONESELF TO THAT AUTHOR’S CRAFT  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
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Link to Previous  
Analyze characters, setting, plot and 
style of an author and apply these 
techniques to their writing.  
  
Teaching point (s)  
  
Readers think about how they’ve 
structured their own stories in the past 
and then look at the structures of the 
books they have read by an author to see 
if patterns emerge.  
  
Readers study the characters, setting, 
plot, and style of an author and apply it to 
their writing.  
  
Readers look for evidence of author’s craft 
across texts then apply it to their writing.  

RL.5.1 
RL.5.2  
RL.5.3  
RL.5.5  
RL.5.6  
RL.5.9  
RL.5.10  
  
SL.5.1a  
SL.5.1b  
SL.5.1c  
SL.5.1d  
  
W.5.5  
  

Connection:  
Humans tend to mimic whatever we 
love.  
  
Teaching/Active Engagement: -
Teach students to notice author’s 
craft as they are reading as a way to 
get to know their authors better and 
develop a deeper appreciation for 
their work.  
-Readers notice how authors use 
repetition or symbolism, specific 
words in their books, and how they 
start and end books.  
  
-Examine different aspects of one 
text in isolation and then use these as 
a lens to compare the first book with 
other works by the same author. -Use 
“Techniques and Goals” visual charts 
to help students analyze and 
compare and contrast author’s craft. 
-Students will review sections in text 
that stuck with them then look to 
find evidence if this or other craft 
moves author tends to make across 
texts.  
  
-Copy sections of an author’s writing 
the students admire on an index card 
then look for a section in their own 
writing that can be revised to use 
this technique.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

V. If…Then Book (pp.117-135)  
  
- Digital Resources    
www.heinemann.com  
- Anchor Chart Notes  

  
 

BEND III:  BECOMING AN AUTHOR EXPERT  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
Identify an author based on the 
author’s craft.  
  
Teaching point (s)  
  
Readers can recognize an author by their 
voice and style.  
  
Readers can identify common issues and 
themes from an author.  
  
Readers begin to understand the themes 
and topics that authors commonly use, 
they build a sense of what that author is 
known for.   
  
Readers can use their knowledge of an 
author to compare and contrast texts by 
the author.   
  

RL.5.1 
RL.5.2  
RL.5.3  
RL5.4  
RL.5.5  
RL.5.6  
RL.5.9  
RL.5.10  
  
W.5.8  
W.5.9a  
W.5.9b  
  
SL.5.1a 
SL.5.1b  
SL.5.1c  
SL.5.1d  

Connection:  
Just as some musicians are known 
for their outrageous costumes and 
athletes known for daring plays, 
authors are known for touching on 
certain topics or themes or particular 
style.  
  
Teaching/Active Engagement:  
  
As individuals and clubs, students 
will connect patterns across the two 
(or more) books and coming up with 
a theory about the themes author 
typically addresses.  
  
Clubs will look at their books 
interpretively, noting deeper 
undercurrents of what their books 
are really about.  
  
List all the themes that they see in 
books by this author and notice 
whether any common ones 
emerge.  
  
Students should recognize an 
author’s work from a pile of many 
coverless, nameless books.  How 
can you tell author’s voice and 
style from the rest?  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

V. If…Then Book (pp.117-135)  
  
- Digital Resources    
www.heinemann.com  
- Anchor Chart Notes   
-Students should have read at 
least two books by their 
favorite author.  
  

BEND III:  BECOMING AN AUTHOR EXPERT    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
  Clubs grow a clear picture of 

particular author’s literary 
identity.  
  
As readers get to know a 
particular author, they are able to 
build a sense of what the author is 
know for, comparing everything 
new they read by the author to 
what they already know.  
  
Everything about the author’s 
craft, choice of theme, setting and 
characterization should feel 
vaguely familiar to readers.  
  
Students will make comparisons 
across texts (topic choice, themes, 
craft moves, plots, setting, 
characters).  
  
Copy a page by various authors 
and see if they can match up the 
pages to the authors.  

  
  
  
  
BEND IV:  READERS EXPLORE THE DEEPER CONNECTIONS THAT AN AUTHOR INSPIRES WITHIN US  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      



Link to Previous  
Explain lessons learned from authors 
and books.  
  
Teaching point (s)  
  
Reading changes the way we look at the 
world.  
  
Readers look to the places that resonate 
for them most and ask “What is it about 
me that this part of the text is speaking 
to?”  
  
Your love of authors doesn’t have to stop 
because author study is over.  You can 
continue reading titles by the author or 
find another author to become an expert 
on.  

RL.5.1 
RL.5.2  
RL.5.3  
RL5.4  
RL.5.5  
RL.5.6  
RL.5.9  
RL.5.10  
  
W.5.8  
W.5.9a  
W.5.9b  
  
SL.5.1a 
SL.5.1b  
SL.5.1c  
SL.5.1d, 9.2  

Teaching/Active Engagement:  
  
Invite students to explore and write 
about ways in which their favorite 
author offers ways of looking at or 
coping with the world.  
  
Clubs can discuss and explore 
lessons that the author teaches in 
his/her books.  
  
Students can write a quick literary 
essay explaining the connection to a 
particular book or author.  
  
Students jot quick notes about why 
that particular part of the story 
spoke to their own life or experience.  
  
Share quick notes/essays with club.  
  
Students should make future reading 
plans –continue to follow this author 
or start a new author study.  
  
Students should be aware of the 
variety of ways to access books.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  

V. If…Then Book (pp.117-135)  
  
- Digital Resources    
www.heinemann.com   
- Anchor Chart   

  

  
  
  
  
  
  
  
  
  

http://www.heinemann.com/
http://www.heinemann.com/
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 V.   TEST PREP  

    Unit V:  Test Prep  
  

Essential Question(s):  h)  What reading skills and strategies will help me on the state test?  
  

Enduring  
Understanding(s):  

g) Students will understand standardized tests have a certain format and language.  
h) Students will understand that standardizes tests are based on reading skills and strategies that 
already know, just in a different way.  

  
  

Bend I:  Standardized Test Format and Language  

Bend II:  Standardized Test Skills and Strategies  
  
  

  
  
  
  
  
  
  

 

BEND I:  STANDARDIZED TEST FORMAT AND LANGUAGE  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      



Link to Previous  
Become familiar with the format of 
the PARCC test.  
  
  
Teaching point (s)  
  
Readers get ready to read by identifying 
the structure of a passage.  
  
Readers are flexible and quickly 
determine what kind of text needs to be 
read and activate strategies for that 
kind of text.   
  
Readers understand the language of 
multiple-choice questions to determine 
what skill is being assessed (main idea, 
inference, vocabulary, etc.)   
  
Readers try to identify the types of 
questions on a test. We ask ourselves, “Is 
this about the main idea, supporting 
details, vocabulary, character, sequence, 
or the author’s purpose?”   
  
Readers know that some questions are 
tricky, so they read all questions 
carefully, paying close attention to 
words like not and except.  
  
Readers use online tools to navigate 
online assessment.  
  
  

NJSLS  Learn the format and design of the 
test  
  
Learn the testing guidelines  
  
Carefully read directions  
  
Eliminate incorrect answers  
  
Flag and review questions  
  
Familiarize themselves with twopart 
questions format  
  

- PARCC Sample 

Tests - Teacher observation  

- Anecdotal notes  

https://parcc.pearson.com/tutorial/  
  
  
  

 

BEND II:  STANDARDIZED TEST SKILLS AND STRATEGIES  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER NOTES  

https://parcc.pearson.com/tutorial/
https://parcc.pearson.com/tutorial/


Link to Previous  
The student will be able to:    Students will:      

Identify the reading skills 
needed to do well on the PARCC 
test.  
  
Teaching point (s)  
  
Readers draw on their experience 
with various genres, angling their 
reading based on how they expect 
to read different genres.   
  
Readers preview the text and 
questions before reading.   
  
Readers refer to the text and skim 
for information.   
  
Readers use support from the text 
to answer an open-ended question.   
  
Readers utilize multiple-choice 
strategies to answer questions.   
  
Readers have strategies for 
dealing with difficult texts. 
(rereading, skimming, substitute 
synonyms for  
tricky words, etc.)   
  
Readers think about how knowing 
the structure helps us to read the 
passage.   
  
Readers think about how knowing 
the genre and subject helps us to 
read the passage in a certain way.   
  

All ELA  
Standards   

Use the title of passages to 
grasp the main idea  
  
Scan passages  
  
Review questions   
  
Attend to signal words  
  
Identify distractors/tricky 
parts    
  
Eliminate incorrect answers    
  
Identify unreasonable answers    
  
Distinguish between literal and 
inferential questions   
  
Recheck answers   
  
Review confusing questions  
  

- PARCC Sample 

Tests - Teacher 

observation  

- Anecdotal notes  

Practice exams are available from the website below:  

  
https://parcc.pearson.com/practice-tests/  

  
http://achievethecore.org/category/415/elaliteracy-

assessments  

  

https://www.frontrowed.com/  
  

  

  

  

  

  

https://parcc.pearson.com/practice-tests/
https://parcc.pearson.com/practice-tests/
http://achievethecore.org/category/415/ela-literacy-assessments
http://achievethecore.org/category/415/ela-literacy-assessments
http://achievethecore.org/category/415/ela-literacy-assessments
http://achievethecore.org/category/415/ela-literacy-assessments
https://www.frontrowed.com/
https://www.frontrowed.com/
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Readers read all of the words on 
the page including headings, 
pictures, captions, sidebars, and 
diagrams.   Readers chunk longer 
passages into parts and plan to 
pause after chunks to check their 
understanding.   
  
Readers pause after a chunk of 
text to jot the main idea of that 
part in the margin of a text.   
  
Readers revise our thoughts as we 
read, going back in our minds and 
realigning what we thought the 
text said with what we are 
uncovering as we continue to 
read the passage.  
  

    

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
   



Link to Previous  
  
  
   
VI.  LEARNING THROUGH READING:  WESTWARD EXPANSION (If…Then book)  
    UNIT VI:  READING IN THE CONTENT AREA  
  

 Essential Question(s):  i)  How can I understand what I read by being aware of the content and structure?  
j) How can I read across multiple texts and understand texts from multiple perspectives?  
k) How can I build theories from studying multiple texts?  

  

Enduring i) Readers synthesize information by writing about what they read. They look over the writing and make        Understanding(s): 
connections between ideas.  

j) Readers study text structure and think about why an author chose a particular way of writing a text.  
k) Readers generate theories by identifying themes within texts.   

  
  
  

Bend I:  Reading Nonfiction about Westward Expansion and Summarizing with Structure in Mind  

Bend II:  Learning about an aspect of the Westward Expansion through Reading Bend 

III:  Building Theories and Reading Critically  

  

Note:   

Look at pages 194-195 for suggested Teaching Points. The If…Then Unit is structured differently and is not broken into multiple 

sessions like the Units.  

  
  

  
  
  
  



Link to Previous  
  
  
  

BEND I: READING NONFICTION ABOUT WESTWARD EXPANSION AND SUMMARIZING WITH STRUCTURE IN  
MIND  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Summarize across multiple texts.  
  
Identify text structures.  
  
Develop ideas about the topic they’re 
studying.  
  
  
Teaching point (s)  
  
Readers find structure within text and 
discuss why an author chose that 
particular structure.  
  
Readers find the subtopics within the text 
and make connections between them.  
  
Readers find main ideas and supporting 
details within the text.  

  
RI.5.2,  
RI.5.3,  
RI.5.5,  
RI.5.6,  
RI.5.9   

W.5.2,  
W.5.7,  
W.5.8, 
W.5.9,  

SL.5.1, 
SL.5.3   

L.5.1, L.5.4,  
L.5.5, L.5.6  

Connection:   
Remind students that previewing 
texts is an important first step to 
learning about a new topic.   
  
Teaching/Active Engagement:  - 
Have students preview a text by 
looking only at the table of 
contents. Have students identify 
any text structure they see.  
- Show a short video or photograph 
relating to the Westward expansion 
to get students inquiring about the 
topic.  
-Teach students how to synthesize 
information. They should write every 
day about the things they are 
learning.  
-Remind students to think about 
writing both big ideas and 
supporting details. They should see 
how the texts and information 
connect.   
-Use small groups to review main 
idea and supporting details. -Have 
students identify text structure. 
Go to the next level and discuss 
why an author may have chosen a 
particular structure.  
  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

VII. If…Then Book (pp. 166-177)  
  
- Getting Ready p. 167  
  
- Gather texts on Westward  
Expansion  
  
-Form research teams across 
topics before beginning the unit  
  
-Choose read alouds for the unit.  
Suggestions are on p. 170.  
  
- Digital Resources    
www.heinemann.com  
- Anchor Chart Notes  

http://www.heinemann.com/
http://www.heinemann.com/
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BEND II:  LEARNING ABOUT AN ASPECT OF WESTWARD EXPANSION THROUGH READING  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Organize a research project and 
synthesize large amounts of 
information.  
  
Teaching point (s)  
  
Readers plan their research and it helps 
them better understand information.  
  
Readers jot down the most important 
information and use it to summarize and 
make connections.  
  
Readers compare different perspectives of 
a topic.  
  

RI.5.6,  
RI.5.7,  
RI.5.8,  
RI.5.9   

W.5.2,  
W.5.7,  
W.5.8, 
W.5.9,  

SL.5.1, 
SL.5.3   

L.5.1, L.5.4,  
L.5.5, L.5.6  

Connection:  
Discuss what was completed in Bend 
I and how they will increase their 
rigor for Bend II. Tell students they 
will embark on a research project 
about their topic.  
Teaching/Active Engagement: -
Model choosing a subtopic and 
searching through multiple texts to 
find information about that topic. -
Have students choose a subtopic that 
they will focus on and search their 
books for that particular subtopic.  
  
-This allows students to plan ahead 
and see the different areas of the 
texts they should be reading.  
  
-Review summarization skills as the 
unit progresses. Model how to pull 
out the most important information.  
  
-Model how to categorize 
information and make connections 
between the categories.  
  
-Allow students to share their 
knowledge with others. It’s 
important for them to be able to 
explain what they’re learning.  
  
-Model different ways to take notes. 
Use students’ work to highlight the 
different note taking strategies.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

VII. If…Then Book (pp.177-186)  
  
- Digital Resources    
www.heinemann.com  
- Anchor Chart Notes  

http://www.heinemann.com/
http://www.heinemann.com/
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  -Have students show ideas from 
multiple perspectives that they’ve 
found within their texts.  

  

  
BEND III:  BUILDING THEORIES AND READING CRITICALLY    



Link to Previous  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Identify an author based on the 
author’s craft.  
  
Teaching point (s)  
  
Readers see the point of view of different 
authors.  
  
Readers generate their own point of view.  
  
Readers compare/contrast information 
across multiple texts.  
  
Readers look at author’s craft and text 
structure. They think about why the 
author may have made those choices.  
  

RI.5.1,  
RI.5.3,  
RI.5.9,  
RI.5.10  

W.5.2,  
W.5.7,  
W.5.8, 
W.5.9,  

SL.5.1, 
SL.5.3   

L.5.1, L.5.4,  
L.5.5, L.5.6  

Connection:  
Have students look across the work 
they’ve done over the first two 
bends. Ask them to generate theories 
and themes.  
  
Teaching/Active Engagement:  
  
-Students create individual theory 
charts to map their theories and the 
evidence that matches their theory.  
  
-Model how to read two texts and 
compare/contrast the information.  
  
-Encourage students to reread their 
texts using different lenses to gain 
more insights.  
  
-Have students analyze author’s 
craft. They should study what choices 
the authors made and think about 
why they made those choices.  
  
-Allow students to showcase their 
work to other classes.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

VII. If…Then Book (pp.187-195)  
  
- Digital Resources    
www.heinemann.com  
- Anchor Chart Notes   
-Students should have read at 
least two books by their 
favorite author.  
  

  
  
  
  
  
  
  
  

http://www.heinemann.com/
http://www.heinemann.com/
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VII.  FANTASY BOOK CLUBS:  THE MAGIC OF THEMES AND SYMBOLS  
    Unit VII:  Fantasy Book Clubs: The Magic of Themes and Symbols  
  

Essential Question(s):  l) How can I tackle the demanding and complex genre of fantasy reading?  
m) What strategies will help me to make sense of multiple plot lines, layered characters, and complex themes?  
n) How can I deepen my thoughts about fantasy stories by thinking about the choices the authors have 
madeespecially thinking about symbolism, allusion and craft?  
  

Enduring  
Understanding(s):  

l) Readers use strategies to help them make sense of complex texts.   
m) Readers ask questions about a text as they read to build comprehension.  
n) Readers develop thematic understanding of text, envision the story in their mind, creating the world the 

author is trying to portray.  
    
  
  
  
  

Bend I:  Constructing and Navigating Other Worlds  

Bend II:  More Than Dwarves: Metaphors, Life Lessons, Quests, and Thematic Patterns  

Bend III:  When Fact and Fantasy Collide  

Bend IV: Literary Traditions: Connecting Fantasy to Other Genres  
  
  

  
  
  
  
  

 

BEND I:  CONSTRUCTING AND NAVIGATING OTHER WORLDS  



Link to Previous  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Research the setting of a story by 
investigating clues about the time 
period and important magical 
elements, using covers, blurbs, and 
details from the beginning of the story.  
  
Teaching point (s)  
  
Fantasy readers investigate clues about 
the time period and important magical 
elements.  

RL.5.1  
RL.5.2  
RL.5.3  
RL.5.5  
RL.5.7  
RL.5.10  
  
W.5.3  
W.5.9a  
  
L.5.1 
L.5.2  
L.5.6  
  
SL.5.1  
SL.5.2  
SL.5.4  
SL.5.6  

Connection:  
Share passion about this genre by 
providing reasons why would we 
read fantasy.  
Teaching:  
Explain common settings of fantasy 
stories and demonstrate how you 
use this knowledge to research 
setting of shared text.  
Show bits of fantasy films (Harry  
Potter, Hobbit, Hunger Games) 
Model and think aloud using Paper 
Bag Princess.  
Active Engagement:  
Students will work together to 
research and think about clues from 
the story you read aloud (The Thief of 
Always).  
Students will compare their analysis.  
Link:  
Research setting before beginning 
their stories.  
Conferring and Small Group 
Work: - Guided reading, small 
groups and or conferences (coach 
into band of text complexity, 
ambitious and reachable reading 
plans) - Mid –Workshop: taking into 
account the complexity of the setting 
(more than one setting and what  
kind of place) 
Share:  
Find who has the power in their 
novels and find evidence to support 
their ideas.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Four: Session 1  (pp. 3- 12 
)  
  
- Getting Ready p.3  
- Prior to this lesson 
should read chapter 1 of The Thief 
of Always  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

 

BEND I:  CONSTRUCTING AND NAVIGATING OTHER WORLDS  

http://www.heinemann.com/
http://www.heinemann.com/
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PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Demonstrate how to take a sneak peek 
of a book to decide how to read a book.  
  
Teaching point (s)  
  
As alert readers, when the main character 
it told important information or has 
dramatic new experiences, you learn with 
the main character.  

RL.5.1 
RL.5.2  
RL.5.3  
RL.5.4  
RL.5.5  
RL.5.7  
RL.5.9  
RL.5.10  
  
W.5.3  
W.5.9a  
  
L.5.1 
L.5.2 
L.5.3 
L.5.5  
L.5.6  
  
SL.5.1  
SL.5.2  
SL.5.4  
SL.5.6  

Connection:  
Use video clip of Lucy meeting Mr. 
Tutmus, where he explains that she 
is in Narnia to demonstrate that the 
reader learns with the main 
character.  Students will take notes 
and compare.  
Teaching:  
Demonstrate in your read-aloud how 
you learn with the main characters 
as they ask questions, hear 
explanations, and have new 
experiences.   
Active Engagement:  
Anchor chart-Signposts of learning 
moments for characters.  
Read aloud pages 32-36 Thief of 
Always.  
Pair and Share what they learned 
then summarize what they said.  
Link:  
Tell partner about the learning curve 
of your main character.    
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences (keep track of 
characters and characteristics, make 
sense of the place and geography) - 
Mid –Workshop: the author gives 
you clues that let you make 
inferences before the main 
character.  
Share:  
Anchor chart: Clubs take charge of 
themselves by asking (p.20) 
Groups will discuss their plans.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I.  Book Four: Session 2 (pp. 13- 
20)  
  
- Getting Ready p. 13  
  
- Digital Resources  
www.heinemann.com  
 (see p. xiv to access digital 
resources)  
- Anchor Chart Notes  

  

  

BEND I:  CONSTRUCTING AND NAVIGATING OTHER WORLDS    

http://www.heinemann.com/
http://www.heinemann.com/
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PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Use graphic organizers to keep track 
and analyze multiple problems and 
plotlines.  
  
Teaching point (s)  
  
Readers use charts, timelines, and graphic 
organizers to track multiple problems and 
plotlines.  

RL.5.1  
RL.5.2  
RL.5.3  
RL.5.5  
RL.5.6  
RL.5.9  
RL.5.10  
  
W.5.3  
W.5.9a  
  
L.5.1 
L.5.2 
L.5.3 
L.5.5  
L.5.6  
  
SL.5.1  
SL.5.4  
SL.5.5  
SL.5.6  

Connection:  
Tell a personal story about a time 
when problems began to multiply.  
Teaching:  
Share transcript of club conversation 
that demonstrates multiple problems 
that arise in complex stories.  
Students will analyze transcript.  
Model how to chart problems.  
Active Engagement:  
Practice charting problems using 
read aloud book.  
Link:  
Set students up to make thoughtful 
decisions about the work they’ll do. 
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences  
- Mid –Workshop: Using flash 
debates to defend positions with 
evidence from the story.  
Share:  
Ask students to look at exemplar 
notebook pages to get ideas to try for 
their own books.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Four: Session 3 
(pp.2336)  
  
Getting Ready p. 23  
  
- Digital Resources  
www.heinemann.com  
 (see p. xiv to access digital 
resources)  
- Anchor Chart Notes  
  

  
  
  
  
  
  
  
  
  
BEND I:  CONSTRUCTING AND NAVIGATING OTHER WORLDS    

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Inquire and explore characters.  
  
Teaching point (s)  
  
Readers learn about characters by 
studying them over time, delving deeply 
into their formation, motivations, and 
actions.  

RL.5.1 
RL.5.2  
RL.5.3  
RL.5.5  
RL.5.6  
RL.5.9  
RL.5.10  
  
W.5.3  
W.5.9a  
  
L.5.1 
L.5.2 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.2  
SL.5.3  
SL.5.4  
SL.5.6  

Connection:  
Tell brief story of reconsidering a 
character who seemed good or evil.  
Teaching/Active Engagement:  
Using shared text, explore character 
traits together.  
Share video clip from Harry Potter 
(p.32) while students stop and jot 
notes.  
Students should rank ideas and 
evidence.  
Watch video clip again thinking 
about why does Snape develop these 
traits (inferring).  
Link:  
Encourage students to suspend 
judgment about characters while 
they gather information and 
evidence and analyze them.  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences  
- Mid –Workshop: Places can be 
more than one way, or not what they 
seem at first, just like people.  
Share:  
Jot down ideas about theme of their 
book.  
Meet with book club to discuss and 
compare thinking.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  

I. Book Four: Session 4  (pp.3036 
)  
  
- Getting Ready p.30  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  

  
  
  
  
  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
BEND I:  CONSTRUCTING AND NAVIGATING OTHER WORLDS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Reflect on their reading, set goals, and 
identify ways to reach their goals.  
  
Teaching point (s)  
  
Readers reflect on how they have grown 
as a reader.  
  
Readers set goals and think about how 
they want to reach those goals.  

RL.5.1  
RL.5.2  
RL.5.3  
RL.5.9  
RL.5.10  
  
W.5.3  
W.5.9a  
  
L.5.1 
L.5.2 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.4  
SL.5.5  
SL.5.6  

Connection:  
This will be a day of inquiry and 
celebration of students’ growth as 
fantasy readers.  
Teaching/Active Engagement:  
Provide students with a few minutes 
to prepare.  
One half of the clubs are in a book 
talk, while the other half is 
researching them. (Then they will 
flip roles).  
Some possible talking points (p. 37) 
Set each club to sit around another 
club with notebook open, ready to 
research.  “What reading and 
thinking work is this club doing 
particularly well?”  
Conferring and Small Group 
Work: Provide feedback and 
guidance as you observe book clubs. 
Share  
Individually, students will reflect on 
how they’ve grown as a reader in this 
unit and what work they admired 
today that they want to strive 
towards.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  

I. Book Four: Session 5  (pp.37- 
38)  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  

  
  

 

BEND II:  MORE THAN DWARVES: METAPHORS, LIFE LESSONS, QUESTS AND THEMATIC PATTERNS  
PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  EVALUATION/ 

ASSESSMENT  
TEACHER 

NOTES  
The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
Identify metaphors that symbolize 
conflicts faced by characters.  
  
Teaching point (s)  
  
Readers look for conflicts and consider 
whether some of them are becoming 
themes in their novels.  

RL.5.1 
RL.5.2 
RL.5.3  
RL.5.4  
RL.5.5  
RL.5.6  
RL.5.7  
RL.5.9  
RL.5.10  
  
W.5.3  
W.5.9a  
  
L.5.1 
L.5.2  
L.5.3  
L.5.5  
L.5.6  
  
SL.5.1  
SL.5.2  
SL.5.6  

Connection:  
Share a story that demonstrates 
metaphor, such as “Here Be Dragons” 
term on old maps, which symbolized 
unknown dangers.  
Teaching:  
Demonstrate the difference between 
real dragons and metaphorical 
dragons. Foster the idea that all 
characters have dragons.   
Use Paper Bag Princess as mentor 
text. (Literal dragon and figurative 
dragon) discuss the two different 
types of dragons.  
Summarize as a series of replicable 
steps, including thinking about 
dragons in real people’s lives.  
Active Engagement:  
Students will think metaphorically 
about characters’ dragons using the 
read aloud text and/or own stories. 
Turn and talk with a partner about 
their ideas.   
Link: inspire readers to think 
about dragons in own lives as well 
as lives of their characters.  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences (looking for subtle 
theories, and grounding them in 
specific text details)  
- Mid –Workshop: Sometimes 
characters’ perspectives limit their  
understanding  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Four: Session 6  (pp.40- 
47)  
  
- Getting Ready p.40  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  
  

 
    

Share: Club members think about 
ways to make their club work more 
effective.  
(chart p.47)  

  

http://www.heinemann.com/
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Link to Previous  
BEND II:  MORE THAN DWARVES: METAPHORS, LIFE LESSONS, QUESTS AND THEMATIC PATTERNS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Learn real-life lessons from fantastical 
characters.  
  
Teaching point (s)  
  
Insightful readers mine stories for lessons 
that might apply to their own lives.  

RL.5.1  
RL.5.2  
RL.5.3  
RL.5.5  
RL.5.6  
RL.5.9  
RL.5.10  
  
W.5.3  
W.5.9a  
  
L.5.1 
L.5.2 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.2  
SL.5.4  
SL.5.5  
SL.5.6  

Connection:  
Tell a story about a reader who 
speaks of books in terms of their 
themes and life lessons.  
Teaching:  
Recall familiar fantasy tales and 
retell them in terms of themes and 
lessons.  
Demonstrate how to apply these to 
your life.  
Active Engagement:  
Students will consider, rand, and 
analyze themes and life lessons that 
are particularly relevant to their 
lives.  
Students will jot and think, then turn 
and compare.  
Link:  
Review choices readers make, 
emphasizing need to consider what 
work they want to accomplish. 
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences (Weighing and 
evaluating themes and life lessons 
with different lenses)  
- Mid –Workshop: Readers learn 
from mistakes characters make, not 
just their achievements.  
Share:  
Students will make notes about 
books that they remember most and 
what they meant to them.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Four: Session 7  (pp.48- 
57)  
  
- Getting Ready p.48  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  
  
BEND II:  MORE THAN DWARVES: METAPHORS, LIFE LESSONS, QUESTS AND THEMATIC PATTERNS  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Investigate external and internal 
quests of major characters.  
  
Teaching point (s)  
  
Fantasy readers know that most fantasy 
stories follow a quest structure.  
  
Fantasy readers investigate the internal 
quest as well as the external.  

RL.5.1 
RL.5.2  
RL.5.3  
RL.5.5  
RL.5.6  
RL.5.9  
RL.5.10  
  
W.5.3  
W.5.9a  
  
L.5.1 
L.5.2 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.2  
SL.5.4  
SL.5.6  

Connection:  
Think about patterns in fantasy 
novels or movies, especially in terms 
of obstacles characters face.  
Compare ideas with a partner.  
Teaching:  
Demonstrate steps in investigating 
quest structure, including creating a 
timeline of obstacles, both external 
and internal.  
Active Engagement:  
Students will got one of the quests a 
character is on, and discuss it with a  
partner. (chart p. 62) 
Link:  
Remind students to add this work to 
their repertoire of interpretation 
approaches.  Suggest they make a 
plan with their club.  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences   
- Mid –Workshop: Noticing that other 
structures in stories often give 
readers crucial information.  
Share:  
How students connect a character’s 
quest to the story’s theme.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Four: Session 8 
(pp.5867)  
  
- Getting Ready p.58  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  
  
  
  
BEND II:  MORE THAN DWARVES: METAPHORS, LIFE LESSONS, QUESTS AND THEMATIC PATTERNS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
The student will be able to:    Students will:      
Compare themes in fantasy and 
history.  
  
Teaching point (s)  
  
Readers assume some themes are 
universal that they appear in more than 
one book and genre.  
  
Sophisticated readers, are alert for these 
themes, and bring their knowledge of 
history to compare themes.  

RL.5.1  
RL.5.2  
RL.5.3  
RL.5.5  
RL.5.6  
RL.5.9  
RL.5.10  
  
W.5.3  
W.5.6  
W.5.9a  
  
L.5.1 
L.5.2 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.2  
SL.5.4  
SL.5.6  

Connection:  
Share observations that themes 
appear again and again.  
Teaching/Active Engagement:  
Invite students to explore universal 
themes that relate to their fantasy 
novels and history.  
Recap their work as a series of steps. 
Compare how themes are across 
fiction and history.  
Summarize by providing an example.  
Link:  
Remind students that we can learn 
from characters in books just as we 
can learn from characters in history.  
(add to anchor chart)  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences  
- Mid –Workshop: creating records of 
our thinking so other readers can 
borrow it.  
Share:  
Invite students to think about 
characters’ perspectives and how 
they might relate to themes.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Four: Session 9 (pp. 68- 
76)  
  
- Getting Ready p. 68  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  
  
  

 

BEND II:  MORE THAN DWARVES: METAPHORS, LIFE LESSONS, QUESTS AND THEMATIC PATTERNS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
Self-assess using learning 
progressions.  
  
Teaching point (s)  
  
Good readers evaluate themselves.   

RL.5.1 
RL.5.2  
RL.5.3  
RL.5.5  
RL.5.6  
RL.5.9  
RL.5.10  
  
W.5.3  
W.5.5  
W.5.9a  
  
L.5.1 
L.5.2 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.4  
SL.5.6  

Connection:  
Remind students of the work that 
athletes do when they want excel. 
(Share a video clip of Shaun White 
practicing his tricks as he gets ready  
for competition.) 
Teaching:  
Demonstrate how to self-assess. 
Together with the students, evaluate 
sample, coming up with one or two 
ways to raise the level (using specific 
quotes, explore more than one 
theme) then add something to the 
sample to revise.  
Active Engagement:  
Students will evaluate all parts of 
their entry using the Learning 
Progression tool then make 
revisions.  
Link:  
Immediate revision demonstrates 
how quickly learners can raise the 
level of their work when they 
deliberately set out to do so.  
Conferring and Small Group Work: 
- Guided practice evaluating and 
revising work  
- Mid-Workshop: Celebrate midpoint 
of unit by preparing a dramatic 
read-aloud interpretation of a scene 
to share with another book club. 
(Scene like a trailer-highlight 
important theme to entice others to 
read book.) Share:  
Set groups up in paired groupings, 
one presents to another.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Four: Session 10 
(pp.7782)  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  

BEND III:  WHEN FACT AND FANTASY COLLIDE  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
Use nonfiction information to better 
understand fantasy stories.  
  
Teaching point (s)  
  
Readers of fantasy use reference texts, 
factual information, and other nonfiction 
texts to build a full image of the 
characters, setting, and events they are 
reading about.  

RL.5.1 
RL.5.2  
RL.5.3  
RL.5.4  
RL.5.5  
RL.5.6  
RL.5.9  
RL.5.10  
  
RI.5.1  
RI.5.2  
RI.5.3  
  
W.5.3 
W.5.5 
W.5.7  
W.5.8  
W.5.9a  
  
L.5.1 
L.5.2 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.2  
SL.5.6  

Connection:  
Explain that many fantasy writers 
use nonfiction to help develop ideas 
for their novels.  
Teaching:  
Demonstrate how to research and 
use information from nonfiction 
texts to more fully understand the 
world in a fantasy story.  
Active Engagement:  
Revisit an earlier class fantasy 
readaloud, alongside nonfiction.  
With the students, read an excerpt of 
a companion nonfiction piece, giving 
them time to discuss the new ideas 
they get about the fantasy piece by 
reading nonfiction.  
Link:  
Remind students about the teaching 
point, as well as making clear that 
this is not something that can be 
done everyday as a fantasy reader. 
(begin new anchor chart p.88)  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences (supporting students 
to find appropriate nonfiction texts) 
- Mid –Workshop: fantasy creatures 
and words can appear in more than 
one book, by different authors.  
Share:  
Students share their favorite 
factfantasy finds.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Four: Session 11 
(pp.8490)  
  
-Getting Ready p. 84  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  
  

  
  
BEND III:  WHEN FACT AND FANTASY COLLIDE  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
Use vocabulary strategies to figure out 
unfamiliar words.  
  
Teaching point (s)  
  
Readers use vocabulary strategies to figure 
out what new words mean.  

RL.5.1  
RL.5.2  
RL.5.3  
RL.5.4  
RL.5.10  
  
RF.5.3  
  
W.5.3  
W.5.9a  
  
L.5.1 
L.5.2  
L.5.3  
L.5.4 
L.5.5  
L.5.6  
  
SL.5.1  
SL.5.6  

Connection:  
Tell about a time when you were 
impressed by someone’s expert 
vocabulary knowledge acquired 
through experience, such as playing 
video games.  
Teaching/Active Engagement:  
Explain that challenging vocabulary 
words in fantasy is common, but it 
can be intimidating.   
Share strategies for difficult 
vocabulary.  
Introduce poem or text filled with 
tricky vocabulary but still 
understandable.  
Model using more than one strategy 
on a segment of the text to decipher 
unknown words.  
Set students up to try same work 
with a stanza from the poem.  
Link:  
Remind students of the teaching 
point, as well as other skills they 
know and can practice.  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences  
- Mid –Workshop: Remind students 
to carry what they have learned from 
other books as they read new books.  
Share:  
Remind students to use Learning  
Progression and how they did with 
Word Solving as well as planning and 
setting goals.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  

I. Book Four: Session 12 
(pp.9198)  
  
-Getting Ready p. 91  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  
BEND III:  WHEN FACT AND FANTASY COLLIDE    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
Describe complex characters.  
  
Teaching point (s)  
  
Powerful readers delve deeply into their 
characters’ strengths, flaws, and 
motivations across the whole arc of the 
story.  
  

RL.5.1 
RL.5.2  
RL.5.3  
RL.5.6  
RL.5.9  
RL.5.10  
  
RF.5.4  
  
W.5.3  
W.5.9a  
  
L.5.1 
L.5.2 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.5  
SL.5.6  

Connection:  
Tell about a character that is never 
fully evil or fully good.  
Teaching:  
Analyze a character from read-aloud 
looking for signs that they are more 
than one way.  
Demonstrate writing about reading 
by completing an emotional timeline.  
Active Engagement:  
Analyze a different (complex) 
character from class read-aloud 
either orally or in writing.  
Link:  
Remind students that fantasy 
characters, despite their magical 
worlds and strange powers, are just 
as complex and imperfect as human 
beings in real life.  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences  
- Mid –Workshop: Choose the 
teaching point that makes the most 
sense for what your students are 
currently doing as readers.  
Share:  
Share goals and plans for meeting 
their goals.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Four: Session 13 (pp.99- 
102)  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  
  
  
  
  
BEND III:  WHEN FACT AND FANTASY COLLIDE    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
Investigate symbolism.  
  
Teaching point (s)  
  
Fantasy readers look for repeated or 
highlighted images, objects, 
characters, or settings.    
  
Fantasy readers pause and ask 
themselves, “Could this be a symbol of 
something else?” and “How does this 
symbol connect to a possible theme  
for this story?”  
  

RL.5.1 
RL.5.2  
RL.5.3  
RL.5.4  
RL.5.5  
RL.5.6  
RL.5.7  
RL.5.9  
RL.5.10  
  
W.5.3  
W.5.9a  
  
L.5.1 
L.5.2 
L.5.3 
L.5.5  
L.5.6  
  
SL.5.1  
SL.5.2  
SL.5.4  
SL.5.6  

Connection:  
Ask students to consider what first 
comes to mind when they think of 
fantasy.   
Point out that most of what they 
called out were objects, 
characters, or setting could also be 
seen as symbols.  Teaching:  
Demonstrate how to find symbols, 
interpret meanings, and consider 
how symbols might fit with a bigger 
theme.  
Active Engagement:  
Ask students to try analyzing 
symbols in a different painting or 
text.  
Link:  
Explain to students they can apply 
same work to their fantasy books.  
(add to anchor chart)  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences  
- Mid –Workshop: Special objects in 
fantasy deserve special attention.  
Share:  
Invite students to think about small, 
symbolic details and then connect 
them to big ideas or themes.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Four: Session 14  
(pp.103-111)  
  
-Getting Ready p. 103  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  
  
  
  
  
  
BEND III:  WHEN FACT AND FANTASY COLLIDE    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
The student will be able to:    Students will:      
Identify and interpret metaphors and 
allegories.  
  
Teaching point (s)  
  
Fantasy readers gain new insights into 
the real world by finding, understanding, 
and interpreting the metaphors and 
allegories that exist in fantasy.  
  
Fantasy readers notice characters, objects, 
setting and creatures that have multiple 
meanings.  

RL.5.1 
RL.5.2  
RL.5.3  
RL.5.4  
RL.5.5  
RL.5.6  
RL.5.9  
RL.5.10  
  
W.5.3  
W.5.9a  
  
L.5.1 
L.5.2  
L.5.3  
L.5.5  
L.5.6  
  
SL.5.1  
SL.5.3  
SL.5.4  
SL.5.6  

Connection:  
Remind students of the work they 
did previously around metaphors.  
Teaching:  
Define the literary terms metaphors 
and allegory.  
Demonstrate spotting metaphor and 
allegory on a familiar text.  
Make a trail from finding metaphor 
or allegory then interpreting 
possible commentary the author 
might be making about the real 
world.  
Active Engagement:  
Guide students to practice 
identifying metaphor and allegory in 
the class read-aloud, then make the 
same leap into interpretation.  
Link:  
Remind students that today’s work 
connects with work been 
doingconnecting fantastical world to 
the real one.  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences (everything in fantasy 
has deeper meaning)  
- Mid –Workshop: check on goals on 
Learning Progression.  
Share:  
Remind students that club members 
help each other become stronger by 
asking questions and challenging 
each other’s ideas.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Four: Session 15  
(pp.112-120)  
  
-Getting Ready p. 112  
  
- Digital Resources    
www.heinemann.com   
(see p. xv to access digital 

resources)  

- Anchor Chart Notes  

  
  
  
BEND IV:  LITERARY TRADITIONS: CONNECTING FANTASY TO OTHER GENRES  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Explain how cultures are portrayed in 
fantasy stories.  
  
Teaching point (s)  
  
Fantasy readers pay attention to how 
other cultures are portrayed.  
  
Fantasy readers take note of how similar 
characters, settings, plotlines vary across 
fantasy stories from different cultures.  

RL.5.1  
RL.5.2  
RL.5.3  
RL.5.4 
RL.5.5  
RL.5.6  
RL5.7 
RL.5.9  
RL.5.10  
  
W.5.3  
W.5.9a  
  
L.5.1 
L.5.2  
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.6  

Connection:  
Tell a story about a student, or 
another reader, who realizes that 
cultural differences might have an 
effect on fantasy stories.  
Teaching:  
Explain that story literature, whether 
fantasy or not, has a lot to teach us 
about culture, and readers can use 
the opportunity to learn more. Model 
using the lens of culture with the 
class read-aloud.  
Active Engagement:  
Students will use own text or 
another text to see what they can 
learn about culture.  
Link:  
Remind students that culture isn’t 
the only thing to think about.  They 
should also remember that there are 
always other big things to think 
about when fantasy is involved.  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences (use text features to 
help readers build background  
knowledge)  
- Mid –Workshop: Use nonfiction to 
investigate historical or cultural 
references.  
Share:  
Discuss cultural theories and 
understandings gleaned from 
reading fantasy books.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Four: Session 16  
(pp.122-128)  
  
-Getting Ready p. 122  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  
  
BEND IV:  LITERARY TRADITIONS: CONNECTING FANTASY TO OTHER GENRES   

http://www.heinemann.com/
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Link to Previous  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Make predictions, inferences, and 
interpretations based on knowledge of 
archetypes.  
  
Teaching point (s)  
  
Fantasy readers use their knowledge of 
archetypes to make predictions, 
inferences, and interpretations.  

RL.5.1 
RL.5.2  
RL.5.3  
RL.5.5  
RL.5.6  
RL.5.9  
RL.5.10  
  
W.5.3  
W.5.9a  
  
L.5.1 
L.5.2 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.2  
SL.5.3  
SL.5.6  

Connection:  
Tell a story about a time when 
knowing about archetypes was fun 
for you.  
Teaching/Active Engagement:  
Brainstorm common archetypes. 
Explain that archetypes can be used 
as a tool to help fantasy readers do 
more thinking.  
Watch a video clip rich in archetypes. 
Record the archetypes students 
noticed on a chart.  
After second viewing, record 
students’ thoughts about archetypes.  
Link:  
Reiterate that archetypes are launch 
pad to stronger thinking.  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences  
- Mid –Workshop: Thinking about  
unexpected archetypes 
Share:  
With partners, compare best jotting 
then use learning progression to 
make suggestions to improve.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Four: Session 17  
(pp.129-135)  
  
-Getting Ready p. 129  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  
  
  
  
BEND IV:  LITERARY TRADITIONS: CONNECTING FANTASY TO OTHER GENRES   

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
Utilize critical lens to analyze a story.   
  
Teaching point (s)  
  
Readers analyze a story with a critical 
lens, such as being alert to stereotypes 
and gender norms (or rules) by 
considering the characters’ actions and 
appearances.  
  

RL.5.1  
RL.5.2  
RL.5.3  
RL.5.5 
RL.5.6  
RL.5.9  
RL.5.10  
  
W.5.3  
W.5.9a  
  
L.5.1 
L.5.2 
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.2  
SL.5.4  
SL.5.6  

Connection:  
Describe characters you like in the 
read-aloud, and compare them to 
other favorite characters.  
Teaching:  
Demonstrate analyzing a character in 
terms of how he or she fits 
stereotypes and gender norms.  
Active Engagement:  
Practice this work, reminding 
students of some characters and 
stories that might get them started.  
Link:  
Tell students they can read critically 
whenever they encounter text or 
stories, including television and film. 
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences  
- Mid –Workshop: Compare and 
contrast with a critical lens 
Share:  
Share what they used to think and 
how their thinking has changed.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Four: Session 18  
(pp.136-143)  
  
-Getting Ready p. 136  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  
  
  
  
  
  
  
  
  
  

BEND IV:  LITERARY TRADITIONS: CONNECTING FANTASY TO OTHER GENRES   

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
The student will be able to:    Students will:      
Apply fantasy reading skills to other 
genres.  
  
Teaching point (s)  
  
Experienced fantasy readers use their 
skills of dealing with difficulty, 
interpretation, and cross-text study with 
other genres.  

RL.5.1 
RL.5.2  
RL.5.3  
RL.5.4  
RL.5.5  
RL.5.6  
RL.5.7  
RL.5.9  
RL.5.10  
  
W.5.3  
W.5.9a  
  
L.5.1 
L.5.2 
L.5.3 
L.5.6  
  
SL.5.1 
SL.5.4  
SL.5.6  

Connection:  
Ask students to share what they 
noticed about archetypes across 
their various forms of reading.  
Teaching:  
Students take a virtual tour of the 
charts from the unit, reminding 
students of all they have learned and 
asking them to share with a partner. 
Let students know they can apply 
these skills to other texts.  
Active Engagement:  
Introduce baskets of texts from a 
variety of genres for students to 
explore, using their new fantasy 
reading muscles.  
Guide students as they read.  
Link:  
Set students up to finish their fantasy 
reading and then segue into other 
genres.  
Conferring and Small Group Work: 
- Guided reading, small groups and 
or conferences  
- Mid –Workshop: Not taking fantasy 
reading skills for granted.  
Share:  
Share what they enjoyed about 
reading fantasy and discuss their 
personal reading course.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Four: Session 19  
(pp.144-151)  
  
-Getting Ready p. 144  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  
  

BEND IV:  LITERARY TRADITIONS: CONNECTING FANTASY TO OTHER GENRES   

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
Celebrate their reading by reflecting 
on their work, admiring how far they 
have come and make a plan for where 
they want to go.  
  
Teaching point (s)  
  
Readers reflect and celebrate what 
they’ve learned.  

RL.5.1  
RL.5.2  
RL.5.3  
RL.5.4  
RL.5.5  
RL.5.6  
RL.5.7  
RL.5.9  
RL.5.10  
  
W.5.3  
W.5.9a  
  
L.5.1 
L.5.2  
L.5.3  
L.5.6  
  
SL.5.1  
SL.5.4  
SL.5.5  
SL.5.6  

Connection:  
Greet students at the door with a 
welcome message (p.153) 
Teaching/Active Engagement:  
Explain that they will take a journey 
by reflecting and celebrating big 
moments character experienced, 
trials and tribulations, companions 
and enemies.  
Revisit key lessons, ideas, and 
conversations.  
Provide stations for students: Display 
books read during clubs so students 
can rank them.  
A computer with video clips students 
viewed during unit. They can review 
videos again as an experts 
interpreting genre.  
Artwork to view or create their own 
using new fantasy-expert lenses. 
Students leave a favorite artifact 
with description and what it tells 
other fantasy readers about that 
students’ journey in reading fantasy. 
Samples of reading checklists and 
instructions to discuss what they 
accomplished from the checklist and 
what they plan to work toward in the 
future.   
Share:  
Share most important things learned 
from this unit.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

I. Book Four: Session 20  
(pp.152-157)  
  
- Digital Resources    
www.heinemann.com   
(see p. xiv to access digital 

resources)  

- Anchor Chart Notes  

  
  
  
  
  

Resources  
  

http://www.heinemann.com/
http://www.heinemann.com/


Link to Previous  
Teacher Resources  
Calkins, Lucy. If ... Then ... Curriculum: Assessment-Based Instruction, Grade 5. Print.  

Calkins, Lucy. Units of Study for Teaching Reading. Print.  

Clay, Marie M. An Observation Survey: of Early Literacy Achievement. Portsmouth, NH: Heinemann, 2007. Print.  

DiCamillo, Kate, and Chris Van Dusen. Mercy Watson. Toronto: Scholastic, 2008. Print.  

Fountas, Irene C., and Gay Su. Pinnell. Fountas And Pinnell Benchmark Assessment System 1 Grades 3-8, Levels L-Z. Portsmouth, N. H.:  

Heinemann, 2007.  

Fountas, Irene C., and Gay Su. Pinnell. Guided Reading: Good First Teaching for All Children. Portsmouth, NH: Heinemann, 1996. Print.  

Pinnell, Gay Su., and Irene C. Fountas. The Continuum of Literacy Learning, Grades 3-8: A Guide to Teaching. Portsmouth, NH:  

Heinemann, 2007. Print.  

 “Heinemann | Publisher of Professional Resources and Provider of Educational Services for Teachers.” Heinemann | Publisher of professional 

resources and provider of educational services for teachers. Web. 14 Aug. 2015. <http://www.heinemann.com/> Websites and Apps  

http://bestappsforkids.com/ Audio stories—read by actors  

Audio stories—speakaboos  

Alphabetic order  

Childhood Stories  

Classic fairy tales  

Kerpoof  

Make Believe Comix  

Make another story  

http://bestappsforkids.com/
http://bestappsforkids.com/
http://bestappsforkids.com/
http://bestappsforkids.com/
http://www.storylineonline.net/
http://www.storylineonline.net/
http://www.speakaboos.com/
http://www.speakaboos.com/
http://www.crickweb.co.uk/assets/resources/flash.php?&file=wordorder1a
http://www.crickweb.co.uk/assets/resources/flash.php?&file=wordorder1a
http://childhoodreading.com/
http://childhoodreading.com/
http://classicfairytales.com/
http://classicfairytales.com/
http://www.kerpoof.com/
http://www.kerpoof.com/
http://www.makebeliefscomix.com/Comix/
http://www.makebeliefscomix.com/Comix/
http://www.britishcouncil.org/kids-writing-storymaker.htm
http://www.britishcouncil.org/kids-writing-storymaker.htm


Link to Previous  
Mighty Book  

Online typing practice  

Stories for children  

Stories from PBS The Magic 

Schoolbus 

http://www.kidsreads.com 

http://wonderopolis.org/ 

Reading Brain- Fun Brain.com  

 Story Starter  

  

Resources (Continued)  

http://www.geocities.com/Athens/Olympus/1333/kids.htm     

http://www.mrsmcgowan.com/reading/why_read_20min.htm     

http://www.kn.pacbell.com/wired/webtime/      

http://www.ed.gov/pubs/CompactforReading/table2.html     

http://www.storylineonline.net/     http://www.seussville.com/      

   
Jump Start  
   
ebooks  

          

http://mightybook.com/
http://mightybook.com/
http://www.bbc.co.uk/schools/typing/
http://www.bbc.co.uk/schools/typing/
http://www.magickeys.com/books/
http://www.magickeys.com/books/
http://pbskids.org/lions/stories.html
http://pbskids.org/lions/stories.html
http://www.scholastic.com/magicschoolbus/games
http://www.scholastic.com/magicschoolbus/games
http://www.scholastic.com/magicschoolbus/games
http://www.scholastic.com/magicschoolbus/games
http://www.kidsreads.com/
http://www.kidsreads.com/
http://wonderopolis.org/
http://wonderopolis.org/
http://www.funbrain.com/FBSearch.php?Grade=2
http://www.funbrain.com/FBSearch.php?Grade=2
http://www.jumpstart.com/parents/activities/grade-based-activities/2nd-grade-activities
http://www.jumpstart.com/parents/activities/grade-based-activities/2nd-grade-activities
http://www.techsupportalert.com/free-books-children
http://www.techsupportalert.com/free-books-children
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APPENDIX A  AUTHENTIC TASK ASSESSMENT  
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A. Fountas and Pinnell Benchmark Assessment   

● Recording forms  

● Summary forms  

● Resources:  Assessment Guide  



Link to Previous  

  

B. Running Records and Benchmark assessments  

● Reading A-Z and RazKids  
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APPENDIX B  NEW JERSEY STUDENT LEARNING STANDARDS  
  
  
  
  
3 - English Language Arts  
7 - World Languages  
8 - Technology  
9 - 21st Century Life and Careers  

  
  
  
  

http://www.state.nj.us/education/cccs/2014/chpe/
http://www.state.nj.us/education/cccs/2016/ela/
http://www.state.nj.us/education/cccs/2016/ela/
http://www.state.nj.us/education/cccs/2014/wl/
http://www.state.nj.us/education/cccs/2014/wl/
http://www.state.nj.us/education/aps/cccs/tech/
http://www.state.nj.us/education/aps/cccs/tech/
http://www.state.nj.us/education/aps/cccs/career/
http://www.state.nj.us/education/aps/cccs/career/
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APPENDIX C  CURRICULUM MODIFICATIONS 
& ADAPTATIONS  
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